	TPS Level III – Section One
TPS PROGRAM SECTION
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TPS Program Section Goal:

Participants learn to apply knowledge of TPS materials and methods gained from Levels I and II to their work as TPS coaches.

Objectives for Section One: 
As a result of completing the TPS Program Section, the learner will be able to demonstrate understanding of TPS Level I content.  Participants gain strategies for using primary sources to help students engage in learning, develop critical thinking skills and build content knowledge.

· Justify conclusions about whether a source is primary or secondary depending upon the time or topic under study.

· Describe examples of the benefits of teaching with primary sources.

· Analyze a primary source using Library of Congress tools.
· Access teaching tools and primary sources from loc.gov/teachers.
· Identify key considerations for selecting primary sources for instructional use (for example, student needs and interests, teaching goals, etc.).
· Access primary sources and teaching resources from loc.gov for instructional use.
· Analyze a set of related primary sources in order to identify multiple perspectives.
· Facilitate a primary source analysis using Library of Congress tools.
· Demonstrate how primary sources can support at least one teaching strategy (for example, literacy, inquiry-based learning, historical thinking, etc.).
· Create a primary source-based activity that helps students engage in learning, develop critical thinking skills and construct knowledge.
· Describe how the national TPS program is organized.
· Describe the roles of local TPS programs, coaches and online mentors within the TPS program.
This classroom section focuses on the development of content-specific TPS subject matter.

Sample Agenda:  Day One

	Approximate Time
	Topic/Treatment

	30 Minutes 
	Continental Breakfast & Socializing



	15 Minutes

	1.1. Welcome and Group Introductions

Staff welcomes participants and has them introduce selves.

	30 Minutes
	1.2. Program Schedule and Learning Agreements

Staff reviews design, agenda and expectations for TPS Level III Program section.

	45 Minutes
	1.3. Connecting with Primary Sources
Warm up from Library’s Connecting with Primary Sources B&D activity.

	15 Minutes
	Break

	45 Minutes
	1.4. Primary Sources – What: Leaving Evidence of Our Lives

Staff leads Library’s B&D activity to facilitate discussion on the nature of primary sources.

	45 Minutes
	1.5. Primary Sources – Why

Staff leads activity focused on how primary sources facilitate Student Engagement (SE), Critical Thinking (CT), and Constructing Knowledge (CK).

	45 Minutes
	Lunch



	60 Minutes
	1.6. Analyzing Primary Sources:  Analyzing Photos

Staff facilitates participants’ analysis of photos based upon procedure set out in Library’s B&D.

	30 Minutes
	1.7. Understanding and Searching Digital Collections

Staff leads participants in a review of Library’s website sections introduced in the Intro to Library of Congress on-line module.

	15 Minutes
	Break

	60 Minutes
	1.8 Analyzing Primary Sources:  Analyzing Maps

Staff facilitates participants’ Analysis of photos based upon procedure set out in Library’s Analyzing Maps B &D.

	60-75 Minutes
	1.9. Accessing, Saving and Using Primary Sources

Staff has participants work as a group, in pairs and then individually to search for, save, and analyze new images and explain how they can be used to facilitate SE, CT and CK.

	15 Minutes
	1.10. Reflection/Wrap-Up/Exit Cards/Homework

Staff has participants complete exit cards and assigns reading of “Thinking Like a Historian” as homework.


Sample Agenda:  Day Two

	Approximate

Time

	Topic/Treatment

	30 Minutes
	Continental Breakfast & Socializing



	15 Minutes
	1.11. Day One Feedback / Day Two Agenda

Staff reviews exit cards questions from day one and agenda for second day.

	30 Minutes
	1.12. Primary Sources Entry Points Warm-Up

Staff leads warm-up exercise based upon selecting images that relate to “entry points” for connecting to primary sources.

	45 Minutes
	1.13. Inquiry Learning and Primary Sources

Staff leads activity and discussion based upon Inquiry B&D activity and BEF material.

	15 Minutes
	Break


	45 Minutes
	1.14. Historical Thinking and Primary Sources

Staff facilitates participant review of a set of primary sources by context established in “Thinking Like a Historian” article.

	60 Minutes
	1.15. Selecting and Analyzing Primary Sources from Multiple Perspectives

Participants revisit the primary sources they accessed on day one and analyze them using analysis templates provided, and establish and utilize a set of criteria to choose selected sources.

	45 Minutes
	Lunch

	90 Minutes
	1.16. Enriching Primary Source Analysis

Participants are introduced and led through a variety of techniques that can be employed to make primary source analysis richer and enhance Student Engagement, Critical Thinking and Constructing Knowledge.

	30 Minutes
	1.17 National and Regional TPS Program

Participants are introduced to the structure and training options available through the National Teaching with Primary Source program.

	15 Minutes
	1.18 TPS Program Section Reflection 

Participants complete program evaluation.



NOTES TO FACILITATOR: 

Build and Deliver Activities

The following Library of Congress TPS Build and Deliver activities are included in this section:
· 1.3.   Connecting with Primary Sources

· 1.4.   Leaving Evidence of Our Lives

· 1.6.   Analyzing Photos

· 1.8.   Analyzing Maps

· 1.13. Understanding the Inquiry Process

The directions for these activities are available on the TPS Teacher’s Page. Refer to this web page for materials and methods: http://www.loc.gov/teachers/professionaldevelopment/tpsdirect/pdplanbuilder/
Power Point Slides

· Slides are used in various activities throughout this and other sections of the Level III curriculum.  All of these slides are available via the TPS Teacher’s Network and can be downloaded.  These slides should be reviewed prior to implementation.
Professional Development Logistics

· Equipment/Material Requirements: The requirements for each activity are specified on the activity.  The general requirements are: LED projector, screen, flip chart, easels and power strips to accommodate 12-16 participants using their laptops throughout the program. 

Sample Room Set Up:
· Room Requirements: The participants will work in breakout groups at several points. Therefore, there should be sufficient space for movement during the session.  A room of 900 square feet or more is recommended to accommodate 16 participants and 2-4 facilitators.

· Room Layout: The ideal set-up for the room is a U-shape with a screen at the front of the U and two easel stands with flip chart paper on either side of the screen. 
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	1.1.Welcome and Group Introductions

	15 Minutes


Goal

To initiate the program in a manner that is conducive to sharing information and knowledge and to begin building a learning community. 

Objectives for this activity
Participants will:

· Share “TPS experience” and resources brought to the program;

· Meet the other participants and program staff.

Materials

· Name tags and felt tip markets

· LED projector and screen

· Welcome slide on slide projector 

· Program Purpose slide

· Flip chart introduction page 

· 4 flip chart easels

· Flip chart pads

· Marking pens

· Masking tape

Preparation 
· Ensure that material goes out 10-14 days before this session.
· Inform participants of any pre-reading or review work to be completed prior to workshop.

1. Barbara Stripling’s article: http://www.loc.gov/teachers/tps/quarterly/inquiry_learning/article.html.
2. Thinking Like a Historian article: http://www.loc.gov/teachers/tps/quarterly/historical_thinking/article.html
· Ensure that reminder email goes out 3-5 days before the session is convened.
· Prepare welcoming statement and opening comments.
· Have Welcome slide up when participants come into room.
Procedure 
1. Introduce self and other members of training team.
2. Explain that purpose of program is to:  
· Prepare TPS Coaches
3. Ask participants to introduce themselves by answering the following questions that you have listed on flip chart:  
· Name

· School/Location

· Level/Grade or Responsibility

· Nature of TPS Experience

· Resources I Bring
4. Answer questions yourself, then go around room asking participants to introduce themselves.

5. Record the answers to “Nature of TPS Experience” and “Resources I Bring” on flip charts pads on separate easels.

6. After all participants have introduced themselves, ask the other members of the training team to introduce themselves.

7. Make appropriate comments on the composition of learning group based upon introductions.

8. Tear off “Nature of TPS Experience” and “Resources I Bring” and post on wall.
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	1.2. Program Schedule and Learning Agreements

	30 Minutes


Goal

To orient participants to nature and structure of the TPS Level III program and to get a commitment from participants to collaborate in sharing ownership for achieving program learning goals and objectives.

Objectives for this activity
Participants will:

· Understand and be able to explain program intent and design;

· Review training objectives and agenda;

· Describe their expected learning objectives and outcomes;

· Share learning goals for reference and follow-up.

Core Competencies

Not applicable to this activity

Materials

· TPS Level III program slides

· Projector

· Flip chart easel

· Flip chart pad

· Felt tip markers/Masking tape

· Participant’s Workbook

Preparation

· Develop personal comments on importance of sharing personal knowledge, information, insights and experience as part of the adult learning process.

Procedure

1. Explain that this segment of agenda is intended to establish a common understanding of the framework and process for accomplishing program purpose.

2. Review the TPS Level III Framework goal and TPS Program Section Objectives.

3. Review the TPS Program Section Agenda. Describe each component of Day One of Agenda. 
4. Ask for any questions on the TPS Level III framework, the structure of this workshop series, or on the TPS Program Section objectives and agenda and respond to them.

5. Refer participants to learning objectives and ask them to add their personal learning goals.

6. Ask participants to share personal goals for “TPS Content Section” and TPS Level III participation. 

7. Record answers on flip chart pads on separate easels – “TPS Content Section Learning Goals” and “TPS Level III Program Learning Goals”. 

8. Ask participants to write down recommended ground rules for the classroom sessions.

9. Have participants share recommended ground rules and record on “Meeting Ground Rules” flip chart.
10. Explain that implementing the Ground Rules, achieving the learning goals and implementing the entire program should be a joint responsibility that we work together on as a team.

11. Refer to flip charts with “TPS Experience” and “Resources I Bring” and ask participants to draw upon those to ensure that all knowledge and information and insights are brought to bear in the learning experience.

12. Tear off flip chart pages and post them next to the flip chart pages for the “Nature of Experience” and “Resources I Bring”.

13. Put up “Parking Lot” flip chart pages for issues that come up that should be discussed at a later point in the program.

[image: image3.emf]


12/20/13 



1 



TPS$Core$Competencies$
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	1.3. Connecting with Primary Sources 

	45 Minutes


Goal

Participants will complete the Connecting with Primary Sources Activity drawn from the TPS Build and Deliver Sections of the Library of Congress with a particular emphasis on teaching to adult populations (consideration for each activity).
Objectives for this activity
Participants will:

· Connect with primary sources;

· Make assumptions based upon prior knowledge and close observation;

· Discuss ways to coach colleagues in methods to engage students with primary sources (consideration for each activity);
· Analyze the Section from the perspective of a professional development facilitator (consideration for each activity).
Core Competencies

· Participants will be able to analyze primary sources in different formats.
· Demonstrate how primary sources can support at least one teaching strategy (for example, literacy, inquiry-based learning, historical thinking, etc.), particularly when working with an adult population.
Materials 
The following methods and materials are taken directly from the Library of Congress TPS Build and Deliver module, Connecting with Primary Sources, located here: http://www.loc.gov/teachers/professionaldevelopment/tpsdirect/pdplanbuilder/
Preparation

· Review the LOC Connecting with Primary Sources B&D, located at http://www.loc.gov/teachers/professionaldevelopment/tpsdirect/pdplanbuilder/), to ensure a thorough understanding of the content and process for the exercise.

Note – Throughout, the participants will analyze the Section from the perspective of a professional development facilitator.
Check for Understanding
Discussion in small or large groups: How could you relate this set of materials to events happening in the world today? How could these materials help develop connections for students in your classroom?

Participants will reflect upon the process and analyze how they will approach it as professional development facilitators.
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	 1.4.  Primary Sources – What: Leaving Evidence of Our Lives

	45 Minutes


Goal
Participants will complete the Leaving Evidence of Our Lives activity, drawn from the TPS Build and Deliver modules of the Library of Congress Teachers Page to build knowledge and skills related to understanding Primary Sources.

Objectives for this activity
Participants will:
· Define primary and secondary sources.
· Recognize that primary sources are created daily and provide insight into personal lives.

Core Competencies

· Define what primary sources are and give examples.
· Justify conclusions about whether a source is primary or secondary depending upon the time or topic under study.
Materials 
· Library of Congress Build and Deliver module, Leaving Evidence of Our Lives: http://www.loc.gov/teachers/professionaldevelopment/tpsdirect/pdplanbuilder
· How to Use Primary Sources handout
· Mind Walk Activity handout from Overview of Library of Congress module
Preparation

· Print one copy for each participant: How to Use Primary Sources: http://www.loc.gov/teachers/additionalresources/downloads/resources/handout-green.pdf
· Read and understand the following Library of Congress resource before the activity:

· How to Use Primary Sources
· Review the Leaving Evidence of Our Lives Activity in the Facilitator Reference Resources section in the Facilitator’s Guide and in the online module of the Overview of the Library of Congress
· Identify a public event (e.g., court case, election, public controversy, or law being debated currently).
Procedure

1. Have participants locate complete the Mind Walk Activity worksheet they did as homework from their participant’s workbook.
2. Ask participants to define what constitutes a primary source and share ideas about how long various types of items tend to survive.  Discuss the historical impact of these varying longevities. 
3. Identify a public event currently happening (e.g., court case, election, public controversy, law being debated), and as a group, have participants answer these probing questions:
· What kinds of evidence might this event leave behind? Primary sources? Secondary sources?

· Who records information about this event? How might their perspective impact their recording? Give a possible example.

· For what purposes are different records of this event made?
4. Distribute How to Use Primary Sources for review in small groups. 
5. Ask each group to record ideas on how to further their students’ understanding of primary and secondary sources.  Which specific questions would they use to guide student learning?  What additional questions or methods might they employ?

6. Have the groups share their ideas.  Record them on flip chart.
Check for Understanding
Small groups report opinions on relevant questions or additional teaching methods to the whole group.
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	1.5.  Primary Sources:  Why

	45 Minutes


Goal

Participants will gain an understanding of how primary sources can help engage students, develop critical thinking skills, and construct knowledge by considering that information through multiple lenses.

Objectives for this activity
Participants will:
· Review how primary sources can be used to engage students, develop critical thinking skills, and construct knowledge.
· Summarize key points this information presents.
· Share personal reactions to the information.
· Explain how they are already using this information.
· Describe a new way they might put this information into practice.
· Identify a challenge to putting the information into practice.
· Assess this activity from an adult learning perspective.
Core Competencies

· Describe the value of teaching with primary sources as a means for promoting student engagement, critical thinking and constructing knowledge.

· Identify and describe effective instructional strategies for teaching with primary sources. 

Materials

· Why Use Primary Sources information sheet one for each participant Why Use Primary Sources PowerPoint slide 
· Information Through Multiple Lenses sheet (Adapted from “Intelligent Interruptions,” Cindy Harrison
· 5 sheets of chart paper each with one label and its associated description from the Information Through Multiple Lenses sheet written at the top
· Markers and pens, one for each group and presenter 
· 10 stacks of sticky notes, 5 of one color and 5 of another 
· Timer (optional)
Preparation

· Review Why Use Primary Sources information sheet and Information Through Multiple Lenses sheet.
· Prepare chart paper with one label each from “Multiple Lenses” and post around the room, placing one marker, one pen and one stack of each color sticky notes near each flip chart.
Procedure

1. Project and refer participants to Why Use Primary Sources information sheet.
2. Discuss the main reasons for using primary sources detailed within the Why Use Primary Sources information sheet.
3. Explain that the purpose of this exercise is to have the participants look at data through multiple lenses and refer them to the Information through Multiple Lenses sheet.
4. Review the five lenses (Paraphrase, Personalize, Illustrate, Apply, Question) and their definitions.
5. Allow participants a couple of minutes to review the Using Primary Sources information sheet and jot down their answers for each of the five lenses on their own.
6. Break the participants into five equal size groups and assign a group to each station.  Tell them they have three minutes to record their thoughts for that station.  Instructor note: Have participants use one color sticky note or different color pen for thoughts and another color for questions.
7. After three minutes, have participants move to the next station – moving clockwise.  Proceed until all five groups have visited all five stations.
8. At the end of the fifth rotation, ask participants to remain at that station.
Check for Understanding
1. Have the participants at each station report out the comments from that station.  Proceed until all stations have reported out.

2. Ask participants to reflect on the process and to highlight their key learnings. Record thoughts on flip chart paper.

3. Inform participants that they will continuously consider how the activities they practice during this training relate to the three main reasons (Student Engagement, Critical Thinking, Constructing Knowledge) for using primary sources.
4. Charts will remain up for the remainder of this session. Encourage them to add thoughts and questions as they occur to them.
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Why	
  Use	
  Primary	
  Sources	
  
1.	
  Engage	
  students	
  
•  Primary	
  sources	
  help	
  students	
  relate	
  in	
  a	
  personal	
  way	
  to	
  events	
  of	
  the	
  past	
  and	
  promote	
  a	
  deeper	
  understanding	
  



of	
  history	
  as	
  a	
  series	
  of	
  human	
  events.	
  
•  Because	
  primary	
  sources	
  are	
  snippets	
  of	
  history,	
  they	
  encourage	
  students	
  to	
  seek	
  addi>onal	
  evidence	
  through	
  



research.	
  
•  First-­‐person	
  accounts	
  of	
  events	
  helps	
  make	
  them	
  more	
  real,	
  fostering	
  ac>ve	
  reading	
  and	
  response.	
  



2.	
  Develop	
  cri6cal	
  thinking	
  skills	
  
•  Many	
  state	
  standards	
  support	
  teaching	
  with	
  primary	
  sources,	
  which	
  require	
  students	
  to	
  be	
  both	
  cri>cal	
  and	
  



analy>cal	
  as	
  they	
  read	
  and	
  examine	
  documents	
  and	
  objects.	
  
•  Primary	
  sources	
  are	
  oFen	
  incomplete	
  and	
  have	
  liGle	
  context.	
  Students	
  must	
  use	
  prior	
  knowledge	
  and	
  work	
  with	
  



mul>ple	
  primary	
  sources	
  to	
  find	
  paGerns.	
  
•  In	
  analyzing	
  primary	
  sources,	
  students	
  move	
  from	
  concrete	
  observa>ons	
  and	
  facts	
  to	
  ques>oning	
  and	
  making	
  



inferences	
  about	
  the	
  materials.	
  
•  Ques>ons	
  of	
  creator	
  bias,	
  purpose,	
  and	
  point	
  of	
  view	
  may	
  challenge	
  students’	
  assump>ons.	
  



3.	
  Construct	
  knowledge	
  
•  Inquiry	
  into	
  primary	
  sources	
  encourages	
  students	
  to	
  wrestle	
  with	
  contradic>ons	
  and	
  compare	
  mul>ple	
  sources	
  



that	
  represent	
  differing	
  points	
  of	
  view,	
  confron>ng	
  the	
  complexity	
  of	
  the	
  past.	
  
•  Students	
  construct	
  knowledge	
  as	
  they	
  form	
  reasoned	
  conclusions,	
  base	
  their	
  conclusions	
  on	
  evidence,	
  and	
  



connect	
  primary	
  sources	
  to	
  the	
  context	
  in	
  which	
  they	
  were	
  created,	
  synthesizing	
  informa>on	
  from	
  mul>ple	
  
sources.	
  



•  Integra>ng	
  what	
  they	
  glean	
  from	
  comparing	
  primary	
  sources	
  with	
  what	
  they	
  already	
  know	
  and	
  what	
  they	
  learn	
  
from	
  research	
  allows	
  students	
  to	
  construct	
  content	
  knowledge	
  and	
  deepen	
  understanding.	
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1.	Engage	students	

• 

Primary	sources	help	students	relate	in	a	personal	way	to	events	of	the	past	and	promote	a	deeper	understanding	

of	history	as	a	series	of	human	events.	

• 

Because	primary	sources	are	snippets	of	history,	they	encourage	students	to	seek	addional	evidence	through	

research.	

• 

First-person	accounts	of	events	helps	make	them	more	real,	fostering	acve	reading	and	response.	

2.	Develop	crical	thinking	skills	

• 

Many	state	standards	support	teaching	with	primary	sources,	which	require	students	to	be	both	crical	and	

analycal	as	they	read	and	examine	documents	and	objects.	

• 

Primary	sources	are	oen	incomplete	and	have	lile	context.	Students	must	use	prior	knowledge	and	work	with	

mulple	primary	sources	to	find	paerns.	

• 

In	analyzing	primary	sources,	students	move	from	concrete	observaons	and	facts	to	quesoning	and	making	

inferences	about	the	materials.	

• 

Quesons	of	creator	bias,	purpose,	and	point	of	view	may	challenge	students

’

	assumpons.	

3.	Construct	knowledge	

• 

Inquiry	into	primary	sources	encourages	students	to	wrestle	with	contradicons	and	compare	mulple	sources	

that	represent	differing	points	of	view,	confronng	the	complexity	of	the	past.	

• 

Students	construct	knowledge	as	they	form	reasoned	conclusions,	base	their	conclusions	on	evidence,	and	

connect	primary	sources	to	the	context	in	which	they	were	created,	synthesizing	informaon	from	mulple	

sources.	

• 

Integrang	what	they	glean	from	comparing	primary	sources	with	what	they	already	know	and	what	they	learn	

from	research	allows	students	to	construct	content	knowledge	and	deepen	understanding.	
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How to Use Primary Sources 
 
 
 
 
 
 
 
 
A Quick Start Guide  



Primary sources are the raw materials of history — original documents and objects which 
were created at the time under study.  They are different from secondary sources, 
accounts or interpretations of events created by someone without firsthand experience. 



    
Examining primary sources gives students a powerful sense of history and the complexity 
of the past. Helping students analyze primary sources can also guide them toward higher-
order thinking and better critical thinking and analysis skills. 
 
Before you begin:   
 



x Choose at least two or three primary sources that support the learning objectives  
and are accessible to students. 
 



x Consider how students can compare these items to other primary and secondary sources. 
 
x Identify an analysis tool or guiding questions that students will use to analyze the primary sources. 



 



 



 
 



 
 
 
 











http://www.loc.gov/teachers/additionalresources/downloads/resources/handout-green.pdf
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How to Use Primary Sources 
 
 
 
 
 



 
 
1.  Engage students with primary sources.                                                               
Draw on students’ prior knowledge of the topic. 



Ask students to closely observe each primary source. • Who created this primary source? • When was it created? • 
Where does your eye go first? 



Help students see key details. • What do you see that you didn’t expect? • What powerful words and ideas are expressed? 



Encourage students to think about their personal response to the source. • What feelings and thoughts does the 
primary source trigger in you? • What questions does it raise? 



 
2.  Promote student inquiry.                                                                            
Encourage students to speculate about each source, its creator, and its context. • What was happening during this 
time period? • What was the creator’s purpose in making this primary source? • What does the creator do to get his or her point 
across? • What was this primary source’s audience? • What biases or stereotypes do you see? 



Ask if this source agrees with other primary sources, or with what the students already know. • Ask students to test 
their assumptions about the past. • Ask students to find other primary or secondary sources that offer support or 
contradiction. 



 



 
3.  Assess how students apply critical thinking and analysis skills to primary sources.                 
Have students summarize what they’ve learned. • Ask for reasons and specific evidence to support their 
conclusions. • Help students identify questions for further investigation, and develop strategies for how they might 
answer them. 



Analysis tools and thematic primary source sets from the Library offer entry points to many topics. 



 
 
 
 
 



 
 










 

 

How to Use Primary Sources 

 

 

 

 

 

 

 

1.  Engage students with primary sources.                                                               

Draw on students’ prior knowledge of the topic. 

Ask students to closely observe each primary source.

 • Who created this primary source? • When was it created? • 

Where does your eye go first? 

Help students see key details.

 • What do you see that you didn’t expect? • What powerful words and ideas are expressed? 

Encourage students to think about their personal response to the source. 

• What feelings and thoughts does the 

primary source trigger in you? • What questions does it raise? 

 

2.  Promote student inquiry.                                                                            

Encourage students to speculate about each source, its creator, and its context.

• What was happening during this 

time period? • What was the creator’s purpose in making this primary source? • What does the creator do to get his or her point 

across? • What was this primary source’s audience? • What biases or stereotypes do you see?

 

Ask if this source agrees with other primary sources, or with what the students already know.

 • 

Ask students to test 

their assumptions about the past. • Ask students to find other primary or secondary sources that offer support or 

contradiction. 

 

 

3.  Assess how students apply critical thinking and analysis skills to primary sources.                 

Have students summarize what they’ve learned. • Ask for reasons and specific evidence to support their 

conclusions. • Help students identify questions for further investigation, and develop strategies for how they might 

answer them. 

Analysis tools and thematic primary source sets from the Library offer entry points to many topics.

 

 

 

 

 

 

 

 


http://www.loc.gov/teachers/additionalresources/downloads/resources/handout-green.pdf
Information Through Multiple Lenses

Paraphrase: summarize key points this information presents
Personalize: share personal reactions to the information
Illustrate: explain how you are already using this information
Apply: describe a new way you might put this information into practice
Question: identify a challenge to putting the information into practice
	1.6 Analyzing Primary Sources:  Analyzing Photos 

	60 Minutes


Goal

Participants will analyze images, then consider how these primary-source activities can help engage students, develop critical thinking skills, and construct knowledge in this Analyzing Photos Activity drawn from the TPS Build and Deliver Modules.
Objectives for this activity
Participants will:
· Observe a primary source analysis.
· Analyze primary sources.
· Develop instructional strategies to help students examine and analyze primary sources.
Core Competencies

· Describe the value of teaching with primary sources as a means for promoting student engagement, critical thinking and constructing knowledge.
· Analyze different types of primary sources.
· Identify and describe effective instructional strategies for teaching with primary sources. 

Materials
· TPS Direct Analyzing Photographs Build and Deliver Module: http://www.loc.gov/teachers/professionaldevelopment/tpsdirect/pdplanbuilder 
· Teacher’s Guide to Analyzing Photographs and Prints
· Primary Source Analysis Tool  
· Why Use Primary Sources 
· How to Use Primary Sources 
· Child labor primary source images
· Blank chart paper / markers
· Timer (optional)
Preparation
· Review Analyzing Photographs Build and Deliver module: http://www.loc.gov/teachers/professionaldevelopment/tpsdirect/pdplanbuilder 
· Review the resources listed below
· Using Primary Sources handout
· Primary Source Analysis Tool
· Image Analysis Guiding Questions handout
· Record responses on chart paper, if desired.
Proceedure and Materials
· Follow procedure and materials as guided in Build and Deliver module.
[image: image10.emf]
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Analyzing	Photographs	


	1.7. Understanding and Searching Digital Collections

	30 Minutes


Goal

Participants will review different sections of the Library of Congress website they were introduced to earlier and receive tips for conducting searches across the digital Library, as well as within the Prints & Photographs Online Catalog and the Chronicling America historical newspaper collections.

Objectives for this activity
Participants will:

· Describe the types of resources available in different sections of LOC.gov.
· Understand different techniques for searching across and within particular sections of www.loc.gov.
Core Competencies
· Navigate the Library of Congress website.
· Access, save and present primary sources from the Library’s website in the classroom.
Materials
· Digital projector, screen
· Internet-connected computer 
Preparation
· Prepare a Wordle (http://www.wordle.net/create) of the text of a bill from Congress.gov.
Procedure

1. Review the LOC.gov sections listed below.

a. America’s Library – From LOC.gov homepage:

i. Navigate to America’s Library homepage (under red “Especially for” subhead in top, center section, click ‘Kids & Families’ link > ‘America’s Library’ link).
ii. Explain that this section was specifically designed for lower level readers and that it includes secondary source stories with select primary sources and interactive games.

b. Veterans History - From LOC.gov homepage: 

i. Click ‘Veterans History’ link.
ii. Explain that this section contains veteran oral histories and that students can record and add interviews to the database (click ‘How to Participate’ to point out available materials).
iii. Click ‘Experiencing War’ link in blue navigation bar to view featured stories.
iv. Scroll down to point out different story sets and search and browse options.

c. Congress.gov – From LOC.gov homepage:

i. Click the beta.congress.gov box at top right and explain that this section contains U.S. legislative information.
ii. Point out the Search box at the top and the options presented there.

iii. Point out the other sections on the homepage.

iv. Click the most-viewed bill link you made the Wordle from or search for the title of the bill that you used. Show the text and then show the Wordle.

v. Select ‘Legislation (2001-Present)’ from the Search drop-down menu and search for constitutional amendment. Point out the highlighted wording and review sort options.

vi. Point out the Search Tips link to the right of the Search box and remind participants that this section is still in the beta phase.

d. World Digital Library (WDL) – From LOC.gov homepage:

i. Click ‘World Digital Library’ link in right column (just above Services subhead).
ii. Explain that this website contains primary sources from around the world and explain that although the site was created in conjunction with the Library, it is an outside website so you cannot navigate back to LOC.gov from within this website.
iii. Point out the search by keyword or browse by place, time, topic, primary source type, institution options.
iv. Point out navigation options and language options.

v. Point out highlighted items listed under Recently Added or Updated and Latest Tweets columns.

e. Teachers  – From LOC.gov homepage:

i. Navigate to Teachers section (under red “Especially for” subhead in top, center section, click ‘Teachers’ link).

ii. Point out the Search Classroom Materials options, then click the Classroom Materials link in the left column.

iii. Click through to Primary Source Sets, Lesson Plans and Collection Connections and briefly explain what each contains.

2. If time remains, allow participants to explore LOC.gov on their own.
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	1.8. Analyzing Primary Sources:  Analyzing Maps

	60 Minutes


Goal 

Participants will analyze maps, then consider how these primary source activities can help engage students, develop critical thinking skills, and construct knowledge in this Analyzing Maps activity drawn from the TPS Build and Deliver Modules of the Library of Congress.

Objectives for this activity
Participants will: 
· Observe a primary source analysis.
· Analyze a primary source.
· Develop instructional strategies to help students examine and analyze primary sources.
Core Competencies
· Describe the value of teaching with primary sources as a means for promoting student engagement, critical thinking and constructing knowledge.
· Analyze different types of primary sources.
· Identify and describe effective instructional strategies for teaching with primary sources.
Preparation 

· Analyzing Maps Build and Deliver: http://www.loc.gov/teachers/professionaldevelopment/tpsdirect/pdplanbuilder
· Teacher's Guide to Analyzing Maps
Proceedure and Materials

· Follow procedure and materials as guided in Build and Deliver module.
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1.9. Accessing, Saving & Using Primary Sources

	60 - 75 Minutes


Goal

Participants will practice accessing, saving and use teaching resources and primary sources from the Library of Congress and review how primary sources can help engage students, develop critical thinking skills, and construct knowledge.

Objectives for this activity
Participants will:

· Access, save and present primary sources from www.loc.gov.  

· Identify and discuss exceptional teaching resources available the Library’s website.
· Understand how to use a primary source log file to capture primary source information.
· Review how primary sources can be used to engage students, develop critical thinking skills, and construct knowledge.
Core Competencies
· Navigate the Library of Congress website.
· Access, save and present primary sources from the Library’s website in the classroom.
· Identify and describe effective instructional strategies for teaching with primary sources.
· Describe the value of teaching with primary sources as a means for promoting student engagement, critical thinking and constructing knowledge.
Materials
· USB drive loaded with a digital copy of the Sample Log File 
· Digital projector, screen
· Internet-connected computer
· Timer
· Image & Map Clue Cards 
· Searching & Saving Self-Assessment forms

· Blank index cards
Preparation
· Print out and distribute the Image & Map Clue Cards and Searching & Saving Self-Assessment forms as described below.
· Give all participants one image or one map clue card that is the same.
· Give pairs of participants one image or one map clue card that is the same.
· Give each participant one image and one map clue card that is their own.
· Place a stack of blank index cards on each table.
· Give each participant one Searching and Saving Self-Assessment Form.
· Review questions noted earlier in the day preparing to answer any related to accessing and saving primary sources.
Procedure

Activity 1
1. Briefly review the subsections found in the Teachers section - classroom materials (http://www.loc.gov/teachers/classroommaterials/), asking participants to describe the types of resources found in each as they navigate to them.
2. Divide participants into four groups. Direct groups to take 10-15 minutes to share the teaching resources and primary source items they noted previously and choose two or three ideas for using these select sources to engage students, construct knowledge, and develop critical thinking.  (Monitor the time. Use a timer as required. Allow sufficient time for all participants to share in the small breakout groups.)
3. Ask participants from each group to take one minute to present a resource and associated learning activity they selected to the whole group, discussing how each could be used to engage students, construct knowledge, and develop critical thinking.
4. When small group time is up (10 – 15 minutes), ask each group to share the sources they chose with the whole group and discuss how they could be used to engage students, construct knowledge, and develop critical thinking. 
5. Record ideas on flip chart.
Activity 2
1. Project the Sample Log File and point out the different columns in each. Explain that primary source log files are useful to keep track of resources found while searching, to find resources at a later date, and to create source citations. Tell participants that they will fill out this log file for the primary sources that they find in this activity.
2. Have the participants take the first image or map clue that they all have.  Instruct them they will have five minutes to search for that clue to find the image and to fill out their log file.  Monitor and if any participant is having trouble in finding image provide them assistance.  (Use timer as option.) After 5 minutes ask participants to share strategies they used to find image or map based upon clue card.
3. Instruct the participants they will now work in pairs.  Distribute an image or map clue to each pair.  Give them five minutes to review the clue and do a joint search and to fill out their log files.  Monitor and provide assistance as required.  After 5 minutes ask participants to share strategies they used to find image or map clue card.

4. Give each participant his/her own image and map clue cards.  Give them ten minutes to work individually doing search and filling out their log files.  Monitor and provide assistance as required.  After 10 minutes ask a few of the participants to share clues and the strategies they used to find image or map.

5. After three rounds, have the participants fill out Searching and Saving Self Assessment Form.  Then, lead discussion regarding challenges and strategies for searching www.loc.gov and saving resources.  

6. Record ideas/comments on flipcharts.

Additional Activity Option
Instructor Note:  Depending on the time available and the sophistication and competence of the participants, consider using the option below after the second round of searching. Substitute it for the third round of individual work described above.

1. Inform participants they have 5-8 minutes, to review the sources they saved to their USB drives and create a search clue for two sources. Direct participants to write each clue, along with their name, on a blank index card and bring the completed clue cards to the facilitator when finished. 
2. After 5-8 minutes, shuffle cards that have been collected and distribute two cards to each participant. Inform participants that they will have 10 minutes to find the sources and save them to their USB drives. 
3. Lead large group discussion on strategies and challenges in same manner as the three rounds.
Check for Understanding
Participants search and save to log files.  Participants fill out the Searching & Saving Self-Assessment form, then share challenges and strategies for searching www.loc.gov and saving resources.  Participants discuss how the sources accessed and found can be used to engage students, construct knowledge, and develop critical thinking.
[image: image13.emf]
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Source Type 
Source 



Description Source Title Source URL 
Source 



Collection Accessed 



photo 



Lincoln visits with 
commanders in 
the field 1862 
October 3.  



Antietam, Md. 
Allan Pinkerton, 
President Lincoln, 
and Maj. Gen. 
John A. 
McClernand 



http://loc.gov/
pictures/Source/
cwp2003000146/
PP 



Lincoln, and Maj. 
Gen. John A. 
McClernand.” 
Selected Civil War 
photographs 5/25/2010 
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Accessing,	Saving	and		

Using	Primary	Sources	

Sample	Log	File	

Source Type 

Source 

Description  Source Title  Source URL 

Source 

Collection  Accessed 

photo 

Lincoln visits with 

commanders in 

the field 1862 

October 3.  

Antietam, Md. 

Allan Pinkerton, 

President Lincoln, 

and Maj. Gen. 

John A. 

McClernand 

http://loc.gov/

pictures/Source/

cwp2003000146/

PP 

Lincoln, and Maj. 

Gen. John A. 

McClernand.” 

Selected Civil War 

photographs  5/25/2010 



Image Clue Cards
Source: A "Reader" in cigar factory, Tampa, Fla. http://loc.gov/pictures/item/ncl2004001462/PP/
Clue: This Florida factory worker reads for living.
Source: Three cutters in Factory #7, Seacoast Canning Co., Eastport, Me. http://loc.gov/pictures/item/ncl2004003104/PP/
Clue: These three young workers from Maine have had salt added to their wounds.
Source: Night Scene, in an Indianapolis Glass Works. http://loc.gov/pictures/item/ncl2004000145/PP/
Clue: This image (no. 0079) sheds light on nighttime working conditions in Indiana.
Source: 6 yr. old Earle Holt (or Hope), 712 H St., S.W., Washington, D.C., sells papers for a neighbor boy
http://loc.gov/pictures/item/ncl2004004557/PP/
Clue: These two pickers from Oklahoma were promised a wagon.
Source: "Carrying-in" boy in Alexandria Glass Factory, Alexandria, Va. http://loc.gov/pictures/item/ncl2004002963/PP/
Clue: This Alexandria boy’s shift keeps getting shifted.
Source: Some samples (not all) of the children in the "Kindergarten Factory" run by the High Point and Piedmont Hosiery Mills, High Point, N.C. http://loc.gov/pictures/item/ncl2004003650/PP/
Clue: The North Carolina “kindergarten” in no. 3051 is something else.
Source: [Addie Card], anaemic little spinner in North Pownal Cotton Mill
http://loc.gov/pictures/item/ncl2004001719/PP/
Clue: The bibliographic record doesn’t mention the age of this young female spinner from Vermont.
Source: Dotheboys Hall in session tucked away upstairs over the store.
http://loc.gov/pictures/item/ncl2004004069/PP/
Clue: The children in no. 3735 are tucked away not in.
Source: Working Girls Learning Dressmaking in the Free Evening School http://loc.gov/pictures/item/ncl2004000362/PP/
Clue: These girls learn dressmaking for free.
Map Clue Cards

Source: View of Washington City
http://hdl.loc.gov/loc.gmd/g3851a.pm001066
Clue: This source shows a bird’s view of the Capitol in 1871 Washington.
Source: Telegraph chart, America and Europe
http://hdl.loc.gov/loc.gmd/g3201p.ct000465
Clue: This source charts telegraph messages between leaders.
Source: A map of Lewis and Clark's track across the western portion of North America
http://hdl.loc.gov/loc.gmd/g4126s.ct000763
Clue: This source (g4126s ct000763) tracks Lewis & Clark across western North America.
Source: View of San Francisco, formerly Yerba Buena
http://hdl.loc.gov/loc.gmd/g4364s.pm000332
Clue: This is how San Francisco was viewed before the gold rush.
Source: The first battle of Bull Run. July 21, 1861
http://hdl.loc.gov/loc.gmd/g3884m.cw0567000
Clue: 1895 depiction of the first battle of Bull Run from the National Tribune.
Source: The Virginian from America's First "Western" Novel, Written by Owen Wister
http://www.loc.gov/exhibits/treasures/tri096.html
Clue: This American treasure exhibits Owen Wister’s The Virginian.
Source: The Adventures of Huckleberry Finn from the Book by Mark Twain
http://memory.loc.gov/cgi-bin/map_item.pl?data=/gmdexhibits/langland/land38.jp2&title=/gmdexhibits/langland/land38.jp2
Clue: This source exhibits the adventures of Huckleberry Finn.
Source: Die amerikanische Staats-Domäne (National Park) im Quellgebiete des Yellowstone Flusses mit den Geyser-Gebieten
http://hdl.loc.gov/loc.gmd/g4262y.ye000022
Clue: August Petermann created this source about a national park in 1871.
Source: Map without title showing the railroad route to Santa Fe and San Diego
http://hdl.loc.gov/loc.gmd/g3701p.rr000140
Clue: This source shows the broadest view of the transcontinental railroad routes.
Searching & Saving Self-Assessment Form
Do you think the log file is useful to help relocate and cite sources?

· Yes

· No

· Not sure

Comments: 

What was your experience searching LOC.gov to find the image or map indicated on the clue cards that were distributed?

· Very easy

· Easy

· Not so easy

· Difficult

Comments: 

What other observations do you have regarding searching and saving?  Please be as specific as possible.
Sample Log File
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	1.10.  Reflection/Wrap-Up/Exit Cards/Homework

	15 Minutes


Goal

To review, summarize and evaluate workshop experience. 

Objectives for this activity
Participants will:

· Provide feedback on first day of training workshop.
· Identify questions or issues to be answered on day two of the workshop.
· Receive homework to be completed before coming to day two.
Materials
· TPS Content Competencies Agenda 

· PMIQ Exit cards 

· Sam Wineburg “Thinking Like a Historian” Article 

Preparation

· Review the LOC on-line Inquiry Module.
· Take notes during the course of day of key developments.
· Review agenda for day two and be prepared to discuss.
Procedure

1. Quickly highlight key issues or points covered previously.  
2. Explain that the emphasis today was on analyzing and accessing primary sources and that tomorrow will focus on teaching strategies.

3. Distribute PMIQ exit cards. Allow time to complete and collect cards.

4. Ask for feedback and comments about participants’ experience so far.  

5. Ask them to review their responses to the Inquiry activity before tomorrow.

6. Pass out the Thinking Like a Historian article: http://www.loc.gov/teachers/tps/quarterly/historical_thinking/article.html and ask participants to read it in preparation for Day 2.

Time to Reflect
	PLUS – What did you really like?  What will you use?  



	MINUS – Challenges?  Obstacles?



	INTERESTING – What did you find intriguing?



	QUESTIONS – …about content? …about process? …about outcomes?


                                                                                   



1.11. 

	Feedback/ Agenda

	15 Minutes


Goal

To close the loop on day 1 of the program and to provide the bridge to day 2.
Objectives for this activity
Participants will:

· Review and reflect on day one of workshop.
· Receive answers to open questions or issues.
· Review the agenda for day two of the workshop.
Materials

· Flip chart or slides summarizing exit card responses 
· Flip charts
· Digital projector
Preparation

· Review, summarize and analyze exit card responses to identify major themes for day one in each category:  
· Plus

· Minus
· Interesting
· Questions
· Prepare appropriate comments for opening of day two based upon responses.
Procedure
1. Ask if there are any outstanding issues to address before beginning today’s session. 

2. Review the exit card responses highlighting major themes.
3. Review the agenda for day two stressing the fact that the day includes input on teaching with primary sources as well as the chance to do a little practice teaching based upon that input.
4. Record any input on this on flip chart pages and post to go back to at the end of the day.
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Plus	
  
(What	
  did	
  you	
  really	
  like:	
  	
  What	
  would	
  you	
  use?)	
  



Major	
  Themes	
  (Sample)	
  
	
  



•  Hands-­‐on	
  ac@vi@es	
  
•  Ac@ve	
  learning	
  ac@vi@es	
  that	
  apply	
  to	
  both	
  students	
  and	
  



teachers	
  
•  Group	
  par@cipa@on/collabora@on/idea-­‐sharing	
  discussion	
  
•  Prac@ce	
  searching	
  
•  Great	
  tools	
  –	
  primary	
  source	
  analysis	
  tools	
  



Minus	
  
(Challenges?	
  	
  Obstacles?)	
  



Major	
  Themes	
  (Sample)	
  
	
  



•  Inability	
  to	
  link	
  American	
  Memory	
  to	
  myLOC.gov	
  
•  Website	
  not	
  accessible	
  or	
  slow	
  
•  Searching	
  is	
  difficult	
  
•  Finding	
  permanent	
  URL	
  is	
  a	
  “pain”	
  
•  Could	
  use	
  more	
  assistance	
  on	
  searching	
  
	
  



Interes@ng	
  
(What	
  did	
  you	
  find	
  intriguing?)	
  



Major	
  Themes	
  (Sample)	
  
	
  



•  Map	
  Exercises	
  and	
  others	
  using	
  primary	
  sources	
  
•  Good	
  search	
  strategies	
  
•  TPS	
  Primary	
  Source	
  Nexus	
  
•  Variety	
  of	
  and	
  how	
  engaging	
  primary	
  sources	
  can	
  be	
  
•  Group	
  discussion,	
  interac@on	
  and	
  ideas	
  from	
  others	
  



Ques@ons	
  
(…about	
  content?	
  …about	
  process)	
  



Most	
  frequent	
  response	
  =	
  no	
  ques@ons	
  
	
  



Major	
  Themes	
  (Sample)	
  
	
  



•  How	
  do	
  we	
  help	
  other	
  teachers	
  shi\	
  from	
  old	
  ways	
  and	
  get	
  on	
  board	
  to	
  
use	
  primary	
  sources?	
  



•  Other	
  ways	
  to	
  use	
  LOC.gov	
  –	
  most	
  especially	
  the	
  teacher’s	
  sec@on?	
  
•  Will	
  LOC.gov	
  allow	
  search	
  within	
  a	
  search?	
  
•  Will	
  we	
  have	
  @me	
  to	
  create	
  units?	
  
•  Are	
  we	
  going	
  to	
  have	
  the	
  opportunity	
  to	
  lead	
  an	
  organized	
  training	
  session	
  



will	
  we	
  be	
  se^ng	
  them	
  up	
  ourselves?	
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Plus	

(What	did	you	really	like:		What	would	you	use?)

	

Major	Themes	(Sample)	

	

•

 

Hands-on	acvies	

•

 

Acve	learning	acvies	that	apply	to	both	students	and	

teachers	

•

 

Group	parcipaon/collaboraon/idea-sharing	discussion	

•

 

Pracce	searching	

•

 

Great	tools	–	primary	source	analysis	tools	

Minus	

(Challenges?		Obstacles?)

	

Major	Themes	(Sample)	

	

•

 

Inability	to	link	American	Memory	to	myLOC.gov	

•

 

Website	not	accessible	or	slow	

•

 

Searching	is	difficult	

•

 

Finding	permanent	URL	is	a	

“

pain

”

	

•

 

Could	use	more	assistance	on	searching	

	

Interesng	

(What	did	you	find	intriguing?)	

Major	Themes	(Sample)	

	

•

 

Map	Exercises	and	others	using	primary	sources	

•

 

Good	search	strategies	

•

 

TPS	Primary	Source	Nexus	

•

 

Variety	of	and	how	engaging	primary	sources	can	be	

•

 

Group	discussion,	interacon	and	ideas	from	others	

Quesons	

(…about	content?	…about	process)	

Most	frequent	response	=	no	quesons	

	

Major	Themes	(Sample)	

	

•

 

How	do	we	help	other	teachers	shi	from	old	ways	and	get	on	board	to	

use	primary	sources?	

•

 

Other	ways	to	use	LOC.gov	–	most	especially	the	teacher

’

s	secon?	

•

 

Will	LOC.gov	allow	search	within	a	search?	

•

 

Will	we	have	me	to	create	units?	

•

 

Are	we	going	to	have	the	opportunity	to	lead	an	organized	training	session	

will	we	be	seng	them	up	ourselves?	
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TPS	Program	Module	Agenda	

	Day	Two	

•

 

Day	One	Feedback	/	Day	Two	Agenda	

•

 

Primary	Sources	Entry	Points	Warm-Up	

•

 

Inquiry	Learning	and	Primary	Sources	

•

 

Historical	Thinking	and	Primary	Sources	

•

 

Selecng	and	Analyzing	Primary	Sources	from	Mulple	Perspecves	

•

 

Enriching	Primary	Source	Analysis	

•

 

Naonal	and	Regional	TPS	Program	



	1.12  Primary Sources: Entry Point Warm Up

	30 Minutes


Goal

Participants will gain exposure to a range of primary source images.  They will understand how primary source images can be used as entry points to their curriculum.  They will identify units from their own curriculum where this technique could be implemented after appropriate images have been gathered.  

Objectives for this activity
Participants will:
· Consider a variety of primary source images, choosing one of interest.
· Share connections made to individual image.
· Identify the five entry points used when choosing their image.
· Consider benefits of this technique (Interest, motivation, questioning).
· Record specific areas for future implementation of this technique.
Core Competencies

· Describe the value of teaching with primary sources as a means for promoting student engagement, critical thinking and constructing knowledge.
· Identify and describe effective instructional strategies for teaching with primary sources.
Materials
· Set of primary source images from the Library of Congress - including some duplicate images  
· 5 entry point posters  

· Aesthetic 

· Logical 
· Narrative 

· Foundational 

· Experiential 
· Marker and chart paper for facilitator
Preparation

· Display entry point images. 
· Display the five door posters.
Procedure

1. As participants enter, ask them to view the gallery of images and choose one that speaks to them in some way.  They will be asked to articulate why they chose their image.  Once they have chosen, they should take the image back to their seat.
2. Once everyone has chosen an image, ask participants to share with the group the image they chose and why.
3. Engage prior knowledge by asking someone to summarize Howard Gardner’s influence on education. (Gardner developed the theory of multiple intelligences.  He has officially identified eight intelligences each for which an individual will have varying aptitudes.) Explain that he also held it as the educators’ responsibility to provide students with a variety of entry points into any topic which roughly speaking map to the multiple intelligences. 
· Aesthetic: sensory qualities

· Logical/Quantitative: deductive reasoning 

· Narrative: story or narrative

· Foundational: broad concepts / philosophical issues

· Experiential: understanding by doing  
4. Ask participants to take a minute to think about which entry point they used when choosing the image they used to introduce themselves. Point out the posters of each of the five entry points posted around the room.  
5. Instruct participants to consider which entry point they used when choosing their image. Ask a few to articulate which entry point they think they entered through. Try to identify different doors for two people with the same image.

6. Ask participants to debrief this activity and the benefits or challenges that come with implementing this with students. (Some benefits include:  engaging students as a hook into the content, providing the opportunity for students to generate their own questions, build vocabulary and allow individuals to share prior knowledge, etc.)
Assessment

Ask participants to consider which units of study they might be able to begin with this type of activity.  Debrief and record all units of study from the group and ideas on types or themes of resources they would want to gather.
Aesthetic

[image: image17.emf]
Sensory Qualities

Logical
[image: image18.emf]
Quantitative

Deductive Reasoning

Numerals

Legends 

Sequence

Narrative
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Story

Foundational
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Broad concepts – Philosophical issues

Experiential
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Understanding by doing

Manipulating materials

Putting image to music
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Primary	Sources		

Entry	Points	Warm	Up	

–

 

Aesthec	

–

 

Logical	

–

 

Narrave	

–

 

Foundaonal	

–

 

Experienal	



	1.13.  Inquiry Learning and Primary Sources

	45 Minutes


Goal 
Participants will complete the Primary Sources and Inquiry Activity drawn from the TPS Build and Deliver module to build knowledge and skills.

Objectives for this activity
Participants will:
· Review the steps of the inquiry process.
· Document a definition of inquiry based instruction.
· Discuss strategies to integrate inquiry-based instruction into classroom procedures.
· Discuss instructional strategies to help students navigate all stages of the inquiry process.
Core Competencies

· Identify and describe effective instructional strategies for teaching with primary sources.
Materials
· Primary Sources and Inquiry Activity module:  http://www.loc.gov/teachers/professionaldevelopment/tpsdirect/pdplanbuilder
· Stripling Model of Inquiry 
· Primary Source Analysis Tool
· Chart paper
· Markers
Preparation

· Note: Participants will have completed the Library of Congress online module:  Supporting Inquiry with Primary Sources http://www.loc.gov/teachers/professionaldevelopment/selfdirected/inquiry.html and read Barbara Stripling’s article: http://www.loc.gov/teachers/tps/quarterly/inquiry_learning/article.html.
· Review the Primary Source and Inquiry module: http://www.loc.gov/teachers/professionaldevelopment/tpsdirect/pdplanbuilder.

· Prepare for display:

· Primary Source Analysis Tool http://www.loc.gov/teachers/usingprimarysources/guides.html
· Graphic of the Stripling Model of Inquiry http://www.loc.gov/teachers/tps/quarterly/inquiry_learning/pdf/StriplingModelofInquiry.pdf
Procedure

1. Open by asking the participants if any of them have used the inquiry model in their teaching and ask them about the experiences with it.

2. Display the graphic of the Stripling Model of Inquiry and discuss each of the six stages of the Stripling Model of Inquiry (Connect, Wonder, Investigate, Construct, Express, Reflect).
a. Emphasize that the inquiry process may begin at different stages (depending on the activity), requires moving in and out of the various stages and therefore is not always sequential.
b. Ask participants to think about how the complete inquiry process incorporates or expands upon the three primary source analysis stages (Observe, Reflect, Question) as they revisit the same primary source using the Stripling Model of Inquiry.
3. Break participants into small groups (of 3 to 4).
4. As a small group come up with a working definition of inquiry based learning.
5. Ask groups to record their definition on a piece of chart paper. Post definitions around the room.
6. Facilitate a discussion about the commonalities among the definitions posted around the room.
7. Ask participants: 

a. How does group conversation and feedback impact their definitions of inquiry learning? 
b. How does that impact what you will do with your students?
[image: image23.emf]


12/20/13 



1 



Inquiry	
  Learning	
  and	
  Primary	
  sources	
   Analyzing	
  Primary	
  Sources:	
  
	
  Analyzing	
  Photographs	
  










12/20/13 

1 

Inquiry	Learning	and	Primary	sources	

Analyzing	Primary	Sources:	

	Analyzing	Photographs	



	1.14. Historical Thinking and Primary Sources

	45 Minutes.


Goal
Participants will learn about and practice using historical thinking strategies with primary sources.

Objectives for this activity
Participants will:
· Understand historical thinking strategies and how to implement them using primary sources
· Evaluate a primary source learning activity and consider how best to adapt it to meet the needs of a particular group of learners
· Map a primary source learning activity to the Common Core State Standards for Reading.
Core Competencies
Understanding Primary Sources

· Describe the value of teaching with primary sources as a means for promoting student engagement, critical thinking and constructing knowledge

Teaching With Primary Sources
· Identify and describe effective instructional strategies for teaching with primary sources
Materials
· Digital projector, screen
· Internet-connected computer
· Chart paper, markers
· Image Analysis Guiding Questions handout, 1 copy for the facilitator
· Copy of the Common Core State Standards for English Language Arts & Literacy in History/Social Studies, Science & Technical Subjects
For each participant, 1 print copy and 1 digital copy loaded onto the USB drive
· “Thinking Like a Historian” summary 
· “Scene at signing of the Constitution of the United States”
· “(http://hdl.loc.gov/loc.pnp/ppmsc.00181) 
· Becoming a Detective activity introduction 
·  Detective’s Log graphic organizer 
‘I Smelt a Rat’ documents, all linked below 

· Document A: Speech by Dickinson at the Constitutional Convention – June 15, 1787  (http://memory.loc.gov/cgi-bin/query/r?ammem/hlaw:@field(DOCID+@lit(fr00191)))  
· Document B: Objections to the Constitution, George Mason (http://memory.loc.gov/cgi-bin/query/r?ammem/hlaw:@field(DOCID+@lit(ed001221)))
· Document C: Letters between George Washington, Patrick Henry, and Benjamin Harrison – September/October, 1787 (http://memory.loc.gov/cgi-bin/ampage?collId=mgw2&fileName=gwpage014.db&recNum=155  
· Document D: Patrick Henry’s speech at Virginia Ratification Convention – June 4, 1788  (http://www.constitution.org/rc/rat_va_03.htm)  
· Document E: Patrick Henry’s speech at Virginia Ratification Convention – June 24, 1788 (http://www.constitution.org/rc/rat_va_20.htm)  
· Document F: Letter from Madison to Jefferson, Oct. 17, 1788 (http://memory.loc.gov/cgi-bin/query/r?ammem/mjmtext:@field(DOCID+@lit(jm050091))  
· Document G: Madison’s speech before 1st Congress concerning the need for amendments, June 8, 1789  (http://memory.loc.gov/cgi-bin/ampage?collId=llac&fileName=001/llac001.db&recNum=226)  
Procedure 
1. Ask participants to review the “Thinking Like an Historian” summary.
2. Guide participants through a basic analysis of the image, “Scene at signing of the Constitution of the United States.”
            Key questions include: 

· Observe: What do you notice first? What people and objects are shown? 
· Reflect: Why do you think this image was made? What’s happening in the image? When do you think it was made? 
· Question: What do you wonder about? Who? What? Where? When? Why? How? 
3. Ask for a volunteer to read the Becoming a Detective activity introduction aloud. 
4. Show the participants the Detective’s Log graphic organizer.
5. Ask participants to follow along as you read Document A aloud and model how to complete the graphic organizer.  Instructor note: The primary source is the last paragraph of this document, which quotes Dickinson’s speech to the Constitutional Convention; the author is actually Dickinson. 
6. Divide participants into 6 groups, assigning one document B through G each group. Explain that each group will complete the Detective’s Log graphic organizer for their assigned document. Tell participants that if they finish before others, they should select another document to review.
7.  When all groups have reviewed their assigned documents, ask participants to share their responses one document at a time; instruct other groups to write key information in their own logs as they listen. 
8. Remind them of the original question they need to answer to “crack the case”: What do you think Patrick Henry meant by, “I smelt a rat?” As a group, review the analytical questions at the bottom of the Detective’s Log. 
Check for Understanding
1. Ask participants to judge how activity fulfilled historical thinking strategies mentioned in the article, citing specific examples. 
2. Ask participants to rate this activity for its ability to engage students, develop critical thinking skills, and construct knowledge. Then ask them to consider how the activity could be improved, adapted, or both, recording responses on chart paper.
3. Ask participants to consider which Common Core Anchor Reading Standards this activity is especially useful in meeting. (If time allows, you may also have them delve more specifically into the standards for a specific grade level).
4. Optional reinforcement:  Ask participants to consider the similarities and differences between the historical thinking technique and inquiry learning strategies. List the similarities and differences in a Venn diagram on chart paper. 
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Historical	Thinking	and	Primary	Sources	



Thinking Like a Historian: Article Summary

Historians see themselves as detectives searching for evidence among primary sources to a mystery that can never be completely solved.
To historians, history is an argument about what facts should or shouldn't mean.

Thinking Historically

· Sourcing: Who created this source? When? For what purpose? How trustworthy might this source be? Why?

· Contextualizing: Situate the source and related events in time and place. Brainstorm historical context, by piecing together major events, themes, and people that distinguish the era or period in which the source was created. 

· Close reading: Carefully consider what the document says and the language used to say it. Use a “think-aloud” strategy, verbalizing all thoughts. 

· point out interesting words or phrases (“I’ve never heard that expression before”), 
· consider contextual clues about time, place or people (“Hmm, that may be a reference to…”) 

· question facts, opinions and perspectives (“I wonder if that’s what really happened?”)

· Using Background Knowledge: Use historical information and knowledge. What else do I know about this topic? How might this knowledge apply to this source?

· Reading the Silences: Identify what has been left out or is missing by asking questions. What did the creator not mention? Whose voices are not heard? Which perspectives are missing?

· Corroborating: Ask questions about important details across multiple sources to determine points of agreement and disagreement. What other primary sources might corroborate or refute this interpretation?
Historical thinking = 21st century literacy

Ex: A video is uploaded from a cell phone in Tehran. Who sent it? Can it be trusted? What did the camera angle miss? There's no shortage of forces telling students what to think. In this daily avalanche of information, students have never been in greater need of ways to make sense of it.

Becoming a Detective Activity Introduction Historical Scene Investigation
The U.S. Constitution: “I Smelt a Rat”

The painting, “Signing of the Constitution” (http://hdl.loc.gov/loc.pnp/ppmsc.00181) hangs in the House wing of the east stairway at the United States Capitol. But does this picture really tell the story of our nation’s Constitution?  

Commissioned in 1939, Howard Chandler Christy was paid $30,000 to render an “accurate” depiction of Independence Hall in Philadelphia on September 17, 1787. Using techniques of light and shadow as well as centering prominent figures like George Washington and Benjamin Franklin, this painting presents a picture of a unified vision from the delegates. 

However, it is important to note that Howard Christy took some artistic liberties. For example, several delegates left the convention without signing, and three delegates (Edmund Randolph and George Mason from Virginia and Elbridge Gerry from Massachusetts) declined to sign the document. Others refused to attend the convention altogether, including one of the leading figures of the American Revolution – Patrick Henry from Virginia. When asked why he chose not to attend, he commented, “I smelt a rat.” 

As a historical detective, your job will be to investigate historical documents to determine why so many influential patriots like Patrick Henry and George Mason did not support the Constitution initially. In other words, you must find out what Patrick Henry meant by, “I smelt a rat.” 

	
1.15. Selecting and Analyzing Primary Sources from Multiple Perspectives


	60 Minutes


Goal

Participants will gain a thorough understanding of best practices for selecting primary sources for use in learning activities and gain further practice in analyzing multiple primary sources.

Objectives for this activity
Participants will:

· Understand best practices for selecting primary sources for use in learning activities.
· Analyze primary sources.
· Review how primary sources can be used to engage students, develop critical thinking skills, and construct knowledge.
Core Competencies

Understanding Primary Sources

· Identify key considerations for selecting primary sources for instructional use (for example, student needs and interests, teaching goals, etc.).
· Describe the value of teaching with primary sources as a means for promoting student engagement, critical thinking and constructing knowledge.
Teaching With Primary Sources

· Analyze different types of primary sources.

· Identify and describe effective instructional strategies for teaching with primary sources.  
Materials

· Selecting Primary Sources handout
· Primary Source Analysis Tool
·  Individual primary source Guiding Questions handouts and in Workbook
· 1 sheet of chart paper with the following questions written on it:
· Which questions did you answer? Why?
· Which questions didn’t you answer? Why?
· Blank chart paper / markers
· Timer (optional)
Preparation
· Review the resources listed below and linked here: http://www.loc.gov/teachers/usingprimarysources/guides.html
· Selecting Primary Sources handout  
· Online Primary Source Analysis tool:  http://www.loc.gov/teachers/primary-source-analysis-tool/
· Primary Source Analysis Tool (PDF Version)  http://www.loc.gov/teachers/usingprimarysources/resources/Primary_Source_Analysis_Tool.pdf   
· Image Analysis Guiding Questions handout
· Political Cartoon Analysis Guiding Questions handout
· Map Analysis Guiding Questions handout
· Text Analysis Guiding Questions handout
· Sheet Music Analysis Guiding Questions handout
· Music Audio Analysis Guiding Questions handout 
· Oral History Analysis Guiding Questions handout 
· Spoken Audio Analysis Guiding Questions handout
· Print one copy of the Selecting Primary Sources handout and one Primary Source Analysis Tool for each participant or have them refer to copies in the Participant’s Workbook and locate online
· Print one Guiding Questions handout for each participant, making sure at least one participant receives each type listed above.
Note:  Primary Source analysis tools are linked above. 
Procedure

1. Project the Selecting Primary Sources handout and point out the different sections. Give participants a couple of minutes to review the handout, then answer any questions participants may have. 
2. Briefly review how to fill out the Primary Source Analysis Tool.

a. In the “observe” column, record details that you can see.

b. In the “reflect” column, compare your prior knowledge to the clues in the images and then record your hypotheses about what you see. Differentiate between comments that are observations and those that are reflections based on observations. For example, “I see a man holding a pen” is an observation, whereas “The man is writing” is a reflection. Use the “question” column to capture questions you may have as you observe and consider what you know about the items. Aim to generate open-ended questions that will prompt further investigation and inquiry. 

3. Remind participants that the Finding Primary Sources module they completed prior to this training highlighted the Library’s collection of Primary Source Sets.  Tell participants they will have 5-10 minutes to review these sets to find one that interests them and that contains the source type listed on the Guiding Questions handout they received (and another 10 minutes to analyze the sources they find. Ask those that will be analyzing an image to select a painting or an illustration rather than a photo if possible.  Tell them to pick a source they would like to use in the classroom and be prepared to explain why.  
4. Direct participants to analyze the source first before looking at the bibliographic record for extra information (to do so, they may click on the .pdf link or directly on the sound icon if the source type is an audio file rather than on the source title).
5. Alert participants every five minutes to make sure they are on track to complete the activity. When 20 minutes have passed (or sooner if most participants are finished), direct participants to gather into the following groups – 

· images & political cartoons, 

· maps & text, 
· sheet music & audio music, 
· oral history & spoken audio

6. Take 10 minutes to discuss highlights from their analyses and similarities and differences between the different source types.
7. Ask participants to share their small group findings with the entire group.
Assessment
1.
Ask participants to respond to the questions written on the chart paper. Review the value of answering different questions depending on source type and quality (i.e., richness of information), student knowledge and skill level, and learning objective, recording insights on chart paper.
2.
Project the Selecting Primary Sources handout and ask participants if they would add anything to this list given what they learned from analyzing the different types of primary sources, recording insights on chart paper.
3.
Facilitate a discussion about how these activities engage students and help them to develop critical thinking skills and construct knowledge. Ask participants to offer suggestions for how they might use these activities with their own students, recording insights on chart paper.
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Selecng	and	Analyzing	Primary	Sources	

from	Mulple	Perspecves	


Selecting Primary Sources 
You should take care when selecting primary sources to ensure that they will provide students with valuable learning experiences. Keep the criteria below in mind when selecting primary sources to use in your classroom. 

KNOW YOUR STUDENTS

Engagement: Will your students want to dig deep, ask questions, and learn more about the primary source? Is the source interesting? Is the source relevant to a current unit or theme? What primary source type(s) will best engage students?
Appropriateness: Is the content of the primary source suitable for your students? Is the source too simple or too complex? Will students need background knowledge before analyzing the source?
Length: Will the length of the primary source affect student comprehension? Would an excerpt be more appropriate than the source in its entirety?
Vocabulary: Is the vocabulary used in the primary source at an appropriate level? Will your students be able to decode the text or decipher the audio? Will outdated terms need to be defined?
CONSIDER HISTORICAL CONTEXT

Background knowledge: Will students be familiar with any of the people or personal, social, cultural, or political events happening around the time the primary source was created?
Contextual clues: Are there clues within the primary source (not the bibliographic record) that will help students place the source into historical context? Will students be able to identify clothing or technology from a certain time period? 
Creator & creation date: Are the creator’s name and creation date available on the primary source or in the bibliographic record? Would additional information about the creator be useful when analyzing this source? Was the source created close to the time that it represents?
Additional bibliographic information: How detailed is the primary source’s bibliographic record? Does the bibliographic record provide historical context? When and what bibliographic information should you reveal to students? Will Library catalog notes or other markings distract students or interfere with their ability to place the source into historical context? Do your students need a source with a more descriptive bibliographic record to help with further research?
THINK ABOUT PERSPECTIVE
Audience, purpose & bias: Does the primary source provide enough clues to identify the intended audience and purpose (idea, agenda, etc.)? Is there evidence of a particular bias?
Personal bias: Consider your own beliefs about a historical event or issue. By selecting a particular primary source, are you inadvertently presenting one point of view over another? If you plan to use an excerpt of a source, is the meaning of the entire source preserved?
Variety: When using more than one primary source, have you selected items that present different perspectives? What types of sources will best help students construct knowledge?
EVALUATE SOURCE QUALITY & FORMAT

Source quality: Is text legible? Will handwriting impact your students’ understanding? Is the image sharp and bright enough? Is the audio loud and clear enough? Does background noise interfere with spoken words? Will students understand accents? Is there a transcript? 
Hint: Some digitized manuscripts and audio files from the Library’s collections are accompanied by transcripts. Although are generally considered secondary sources, transcripts are a tool that can make it easier to use certain sources with students.   
Physical format: Are you able to zoom into details on the digitized primary source? Can your print out these details or is the primary source best used in its digital format?
File format: Are you using the highest quality primary source available on the Library’s website? Is the source clear enough for students to locate important details and make reflections about what’s happening?
Hint: Images on the Library website often have several file formats, including high resolution JPEG and TIFF files. Consider using a larger file type when projecting or printing out sources. For higher quality audio, use the WAV format. For higher quality video, use the MPEG format.
PLAN FOR IMPLEMENTATION

Instructional goal: What is the overall primary source activity or project or goal? What questions are you trying to answer? What problem are you trying to solve or what product are we trying to create?
Activity types: How will the primary source(s) be used (as the basis for class discussion, written reports, in-class presentations, role-playing, etc.)?
Classroom management: Are the primary sources best used in individual, small group, or class activities?
Time: How much time must I allocate for this primary source activity or project?
Assessment: What output(s) will this primary source activity or project generate? Will the activity or project be assessed quantitatively, qualitatively, or both?
Image Analysis Guiding Questions

OBSERVE

Identify and note details

· What type of image is this (photo, painting, illustration, poster, etc.)?

· What do you notice first? Describe what else you see.

· What people and objects are shown? How are they arranged? How do they relate to each other?

· What is the physical setting? Is place important?

· What, if any, words do you see?

· What other details can you see?

· When was this image made (look in the bibliographic record or directly in the image for clues)? What does the date tell you about this image? What was happening during this time period?

REFLECT

Generate and test hypotheses

· What tools might have been used to create this image?

· What’s happening in the image?

· Why do you think the creator chose to include these details? What might have been left out of the frame?

· Why do you think this image was made? What might have been the creator’s purpose? What evidence supports your theory? 

· What do you feel when looking at this image?

· Who do you think was the audience for this image?

· What do you think the creator might have wanted the audience to think or feel? Does the arrangement or presentation (lighting, angle, etc.) of the details affect how the audience might think or feel? How?

· Does this image show clear bias? If so, towards what or whom? What evidence supports your conclusion?

· Can you determine the time period this image relates to? What details support your conclusion? If someone made this image today, what would be different/the same? 

· What did you learn from examining this image? Does any new information you learned contradict or support your prior knowledge about the topic of this image? 

QUESTION

What didn’t you learn that you would like to know about? What questions does this image raise? What do you wonder about . . .

· who?

· what?

· when?

· where?

· why?

· how?

What sources might you consult to learn more?

Political Cartoon Analysis Guiding Questions
OBSERVE
Identify and note details
· What do you notice first? Describe what else you see.

· What people and objects are shown? How are they arranged? How do they relate to each other?

· What is the physical setting? Is place important?

· Is the cartoon realistic, exaggerated, or abstract? What do you see that looks different than it would in a photograph other work of art? 

· Do you recognize any symbols? 

· Are any words used? Do any of the words help explain the symbols?

· Are there details that suggest the time period this cartoon relates to? Is the creation date listed in the bibliographic record? If the creation date is listed, was this cartoon created at or around the same time period the cartoon relates to? 

· What other details can you see?

REFLECT
Generate and test hypotheses
· What tools might have been used to create this cartoon?

· What’s happening in the cartoon?

· Why do you think the creator chose to include these details? What might have been left out of the frame?

· How are symbols used and what might they mean?

· Why do you think this cartoon was made? What might have been the creator’s purpose? What evidence supports your theory? 

· What do you feel when looking at this cartoon?

· Who do you think was the audience for this cartoon?

· What do you think the creator might have wanted the audience to think or feel? Does the arrangement or presentation of objects and text affect how the audience might think or feel? How?

· What bias does this cartoon show? What evidence supports your conclusion?

· What was happening during the time period this cartoon represents? If someone made this cartoon today, what would be different/the same? 

· What did you learn from examining this cartoon? Does any new information you learned contradict or support your prior knowledge about the topic of this cartoon? 

QUESTION
What didn’t you learn that you would like to know about? What questions does this cartoon raise? What do you wonder about . . .
· who?

· what?

· when?

· where?

· why?

· how?

What sources might you consult to learn more?                                                        
Map Analysis Guiding Questions

OBSERVE

Identify and note details

· What type of map is this (climate, economic or resource, military, physical, political, topographic, transportation, etc.)?

· What do you notice first? Describe what else you see.

· What size and shape is the map?

· What place or places does the map show?

· What details do you see that look unfamiliar, strange, or out of place?

· What, if any, words do you see?

· What information do any special feature (e.g., legend, scale, notations, compass, etc.) provide?

· When was this map made (look in the bibliographic record or directly in the map or legend for clues)? What does the date tell you about this map? What was happening during this time period?

REFLECT

Generate and test hypotheses

· What tools might have been used to create this map?

· Why do you think the creator chose to include the details shown? What might have been left off the map?

· Why do you think this map was made? What might have been the creator’s purpose? What evidence supports your theory? 

· Who do you think was the audience for this map?

· What do you think the creator might have wanted the audience to see or think? Does the arrangement or presentation of the details affect how the audience might think? How?

· Does this map show clear bias? If so, towards what or whom? What evidence supports your conclusion?

· Can you determine the time period this map relates to? What details support your conclusion? How does this map compare with maps of today? If someone made this map today, what would be different/the same? 

· What did you learn from examining this map? Does any new information you learned contradict or support your prior knowledge about the topic of this map? 

QUESTION

What didn’t you learn that you would like to know about? What do you wonder about...

· who?

· what?

· when?

· where?

· why?
· how?

Text Analysis Guiding Questions

OBSERVE

Identify and note details

· What type of text is this (letter, newspaper article, report, memorandum, advertisement, legal document, etc.)?

· Does the text have any special features (handwritten, typed, letterhead, form, notations, signature, stamp, etc.)? Does anything look strange or unfamiliar?

· Are there any headers, headlines or other formatting options that call out specific parts of the text?

· Are there any images or illustrations?  What do they show?

· Is place relevant to this text? How?

· Are one or more dates listed in the text?  Is the creation date listed in the bibliographic record?  If the creation date is listed, was this text created at or around the same time period the text relates to?  

· Did someone other than the author publish this text?  If so, who? 

· What other details can you see? 
·  REFLECT

Generate and test hypotheses

· What tools might have been used to create this text?

· What does the text describe or explain?  Why do you think the creator chose to include these details?  What information might have been left out of the text? 

· Why do you think this text was made?  What might have been the creator’s purpose?  What evidence supports your theory? 

· If images or illustrations are included, what purpose might they serve? 

· What do you feel when reading this text?

· Who do you think was the audience for this text?

· What do you think the creator might have wanted the audience to think or feel? Does the arrangement or presentation of words, illustrations, or both affect how the audience might think or feel?  How?  

· Does this text show clear bias?  If so, towards what or whom?  What evidence supports your conclusion?

· Are there details that reference other people or events of the time period?  What was happening during this time period?  If someone wrote this text today, what would be different/the same? 

· What did you learn from examining this text?  Does any new information you learned contradict or support your prior knowledge about the topic of this text? 

QUESTION
What didn’t you learn that you would like to know about? What questions does this text raise? What do you wonder about . . .
· who?

· what?

· when?

· where?

· why?

· how?

What sources might you consult to learn more?
Sheet Music Analysis Guiding Questions
OBSERVE
Identify and note details
· What is the title of this music? What other names or places are listed on the cover? Does the text tell you anything about the type of music?

· What names or places appear in the lyrics, if present?

· Describe any images, illustrations or designs found on the cover and inside pages.

· Are there details that suggest the time period this music relates to? Is the creation date listed on the sheet music or in the bibliographic record? If the creation date is listed, was this music published at or around the same time period the content relates to? 

· What other details can you see?

REFLECT
Generate and test hypotheses
· Can you hum the melody? If so, how does it make you feel?

· Are there details that suggest what instruments should be used to play this music? How might the instrumentation affect the feeling or mood of the song?

· Does the sheet music list the music’s tempo? If so, why do you think that tempo was chosen? How might the tempo affect the feeling or mood of the music?

· Why do you think this sheet music was published? What might have been the creator’s purpose? What evidence supports your theory? 

· Who do you think was the audience for this sheet music?

· What do you think the creator might have wanted the audience to think or feel?

· Does the sheet music show bias through lyrics or tone? If so, towards what or whom? What evidence supports your conclusion?

· What was happening during the time period this sheet music represents? If someone published this sheet music today, what would be different/the same? 

· What did you learn from examining this sheet music? Does any new information you learned contradict or support your prior knowledge about the topic of this sheet music? 

QUESTION
What didn’t you learn that you would like to know about? What questions does this sheet music raise? What do you wonder about . . .
· who?

· what?

· when?

· where?                                                                                 

· why?

· how?

What sources might you consult to learn more?
Music Audio Analysis Guiding Questions
OBSERVE
Identify and note details
· What is the title of this music? Who is performing the music? Are any names or places are listed in the bibliographic record? 

· Does the music have lyrics? If so, are the lyrics easy or difficult to understand? What people, places or events do the lyrics describe, explain or discuss?

· What type of music is it (blues, classical, folk, jazz, military, patriotic, rap, religious, rock, etc.)?

· Are there details that suggest the time period this music relates to? Is the creation date listed in the bibliographic record? If the creation date is listed, was this music created at or around the same time period the content relates to? 

· What other details can you hear?

REFLECT
Generate and test hypotheses
· How does the music make you feel? 

· What is the song’s tempo? Why do you think the tempo was chosen? How does the tempo affect the feeling or mood of the music?

· What types of instruments can you hear? How does the instrumentation affect the feeling or mood of the song?

· If there is a singer, what is the singer’s style? How does that style affect the feeling or mood of the song?

· Why do you think this music was created? What might have been the creator’s purpose? What evidence supports your theory? 

· Who do you think was the audience for this music?

· What do you think the creator might have wanted the audience to think or feel?

· Does the music show bias through lyrics or tone? If so, towards what or whom? What evidence supports your conclusion?

· What was happening during the time period this music represents? If someone created this music today, what would be different/the same? 

· What did you learn from listening to this music? Does any new information you learned contradict or support your prior knowledge about the topic of this music? 

QUESTION
What didn’t you learn that you would like to know about? What questions does this music raise? What do you wonder about . . .
· who?

· what?

· when?

· where?                                                                                         

· why?

· how?

What sources might you consult to learn more?
Oral History Analysis Guiding Questions
OBSERVE
Identify and note details
· What type of oral history is this (audio recording, video, written transcript)?

· Where is the recording taking place?

· Is the content easy or difficult to understand because of vocabulary or accent? If this is an audio or video recording, describe any background sounds or special effects you hear in addition to the voice.

· Who helped make this oral history? Does it seem like an interview or a conversation? Is there any evidence of a personal relationship between the person providing the oral history and the person(s) capturing the history?

· Are there details that suggest the time period this recording relates to? Is the creation date listed in the bibliographic record? If the creation date is listed, was this recording created at or around the same time period the content relates to? 

· What other details do you notice when reading, listening to or viewing this oral history?

REFLECT
Generate and test hypotheses
· How do you feel during and after reading, listening to or viewing this oral history?

· What tone does/do the speaker/speakers have? How does the tone affect the feeling or mood of the oral history?

· If background noises or special effects are present, how do they affect the feeling or mood of the oral history?

· Why do you think this oral history was captured? What might have been the purpose of recording this history? What evidence supports your theory? 

· Who do you think was the audience for this oral history?

· What do you think the person providing and the person(s) capturing the history might have wanted the audience to think or feel?

· What was happening during the time period this oral history represents? What bias does the person providing this oral history show? Do you detect bias in presentation of this oral history? Is so, towards whom or what? 

· What did you learn from listening to this oral history? Does any new information you learned contradict or support your prior knowledge about the topic of this history? 

QUESTION
What didn’t you learn that you would like to know about? What questions does this oral history raise? What do you wonder about . . .
· who?                                                                                  

· what?

· when?

· where?

· why?

· how?

What sources might you consult to learn more?
Spoken Audio Analysis Guiding Questions
OBSERVE
Identify and note details
· What type of recording is this (speech, interview, press conference, testimony, advertisement, entertainment broadcast, etc.)?

· Where is the recording taking place?

· Is the recording easy or difficult to understand? Describe any background sounds or special effects you hear in addition to voices.

· What is the title of this recording? Who helped to make (perform, produce or broadcast) this recording? 

· Are there details that suggest the time period this recording relates to? Is the creation date listed in the bibliographic record? If the creation date is listed, was this recording created at or around the same time period the content relates to? 

· What other details can you hear? Is there a transcript? If so, how accurate does it seem?

REFLECT
Generate and test hypotheses
· How do you feel during and after listening to this recording?

· What tone does/do the speaker/speakers have? Why do you think the tone(s) were used? How does the tone affect the feeling or mood of the recording?

· If background noises or special effects are present, how do they affect the feeling or mood of the recording?

· Why do you think this recording was created? What might have been the purpose of making this recording? What evidence supports your theory? 

· Who do you think was the audience for this recording?

· What do you think the creator might have wanted the audience to think or feel?

· Does the recording show bias through words or tone? If so, towards what or whom? What evidence supports your conclusion?

· What was happening during the time period this recording represents? If someone created this recording today, what would be different/the same? 

· What did you learn from listening to this recording? Does any new information you learned contradict or support your prior knowledge about the topic of this recording? 

QUESTION
What didn’t you learn that you would like to know about? What questions does this recording raise? What do you wonder about . . .
· who?

· what?

· when?                                                                                 

· where?

· why?

· how?

What sources might you consult to learn more?

1.16. 

	Enriching Primary Source Analysis

	90 Minutes


Goal

Participants will practice analyzing primary source images to enhance content understanding and improve questioning techniques and practice an alternative method for assessing content understanding.

Objectives for this activity
Participants will:

· Learn how images can be used to scaffold learning.
· Practice activities that help students enhance content understanding and improve questioning techniques.
· Understand and practice an alternative method for assessing content understanding.
· Consider how critical thinking activities can be altered and implemented to suit the needs of distinct groups of students.
Core Competencies

Accessing and Using Primary Sources

· Navigate the Library of Congress website.
· Access teaching tools and primary sources from loc.gov/teachers.
· Access, save and present primary sources from the Library’s website in the classroom.
Teaching With Primary Sources

· Identify and describe effective instructional strategies for teaching with primary sources.  

Understanding Primary Sources

· Describe the value of teaching with primary sources as a means for promoting student engagement, critical thinking and constructing knowledge.
Materials

· Digital projector, screen
· The Importance of Questioning presentation slides
· Question-Answer Relationships (QAR) packet (3 pages), 1 for each participant
· Texas Migrant Mother with Children image, 1 for each participant 
· “Teaching Students to Ask Their Own Questions” article in workbook 

· 4 packets of chart paper and markers for each group

· Omaha Indians image (http://cdm15330.contentdm.oclc.org/cdm/ref/collection/p15330coll22/id/37250), 1 for each participant 

· Question Formulation Technique (QFT) Activity Instructions sheet, 1 for each participant in Workbook as well

· Set of Question Dice Die 

· Beat in Three worksheet, 1 for each participant 

· Drum (if none available, you may use a desk/table to keep the beat)

· Timer (optional)

· Chart paper and markers

Procedure

This activity consists of three distinct activities:  QAR: Image Questions and Responses; Questioning Techniques; and Beat in Three.

Activity 1: QAR – Image Questions & Responses (30 minutes)

1.  Review the slides from The Importance of Questioning presentation. Ask participants to share experiences they have had, if any, implementing the QAR reading strategy with students while you distribute materials. 
2. Ask participants to spend a few minutes reviewing the QAR packet or section in their Participant’s Workbook.
3. When participants have finished reading, discuss any questions raised about this learning strategy (questions about the format of the chart or the wording of questions can be addressed later).
4. Direct participants to complete the Image Questions & Responses Chart using the Texas Migrant Mother with Children image. 
5. Ask participants to share their responses.
6. Direct participants to work with the people at their table to brainstorm ideas for ways that they might alter the content or format of this image analysis activity to best suit their students. 
7. Discuss and record ideas generated and how this activity promotes student engagement, critical thinking, and constructing knowledge.
Activity 2:  Questioning Techniques (30 min)

1. Review The Importance of Questioning presentation, explaining that participants will be concentrating on step 1.
2. Divide participants into four groups and direct groups to choose one person to record questions.
3. Inform participants that they will have 5 minutes to look at the image of the Indians and generate as many questions as they can.
4. Ask groups to share some of the questions they generated. 
5. Direct groups to complete this part of the activity with the questions they generated on their chart papers.
6. Ask groups to share the explanations they created.
7. Direct groups to complete this part of the activity with the questions they generated on their chart papers.
8. Ask groups to share the criteria they generated and the questions they chose, the learning objective the criteria meet, and the questions they selected.
9. Demonstrate how this activity can be scaffolded by implementing it for the first time with question dice.
10.  At the end of the activity, ask participants to reflect on this learning activity, commenting on how they could see implementing it with students at their schools.

11. Discuss how this activity promotes student engagement, critical thinking, and constructing knowledge.
Activity 3: Beat in Three (30 min)

1. Direct participants to locate the Beat in Three worksheet. Review the worksheet, demonstrating the Ben Franklin example using the drum or a desktop.
2. Direct participants to navigate to the Main Exhibitions section on LOC.gov.
3. Inform participants that they may work on their own or with 1 or 2 partners to complete this activity. Tell participants they will have about 20 minutes to browse the exhibitions section to search for one that relates to their curriculum or the curriculum of a colleague and create a Beat in Three poem that describes the content of the selected exhibition. 
4. Inform participants that they will be performing their poems when they are finished. Set the timer for 20 minutes.
5. Participants present their Beat in Three poems.
6. Ask participants to reflect on this learning activity, discussing the pros and potential obstacles of implementing it with students.  
7. Discuss how this activity promotes student engagement, critical thinking and constructing knowledge.
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The	
  Importance	
  of	
  Ques2oning	
  



QAR:	
  Ques2on-­‐Answer	
  Rela2onships	
  



Developed:	
  Taffy	
  E.	
  Raphael	
  (1982,	
  1986)	
  	
  



Goal:	
  increase	
  reading	
  comprehension	
  	
  



Process:	
  recognizing	
  different	
  types	
  of	
  ques2ons	
  and	
  
understanding	
  where	
  the	
  answers	
  to	
  those	
  ques2ons	
  can	
  
be	
  found	
  



QAR	
  →	
  Image	
  Ques2ons	
  &	
  Responses	
  



Developed:	
  TPS-­‐Barat	
  (2009,	
  2012)	
  



Goal:	
  scaffold	
  learning	
  by	
  focusing	
  on	
  comprehension	
  of	
  
content	
  while	
  reducing	
  linguis2c	
  cogni2ve	
  load	
  	
  



Process:	
  recognizing	
  different	
  types	
  of	
  ques2ons	
  and	
  
understanding	
  how	
  to	
  respond	
  using	
  details	
  from	
  an	
  
image	
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The	Importance	of	Ques oning	

QAR:	Queson-Answer	Relaonships

	

Developed:	Taffy	E.	Raphael	(1982,	1986)		

Goal:	increase	reading	comprehension		

Process:	recognizing	different	types	of	quesons	and	

understanding	where	the	answers	to	those	quesons	can	

be	found	

QAR	

®

	Image	Quesons	&	Responses

	

Developed:	TPS-Barat	(2009,	2012)	

Goal:	scaffold	learning	by	focusing	on	comprehension	of	

content	while	reducing	linguisc	cognive	load		

Process:	recognizing	different	types	of	quesons	and	

understanding	how	to	respond	using	details	from	an	

image	
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QFT:	
  Ques)on	
  Formula)on	
  Technique	
  
Developed:	
  Dan	
  Rothstein	
  &	
  Luz	
  Santana,	
  Right	
  Ques)on	
  Ins)tute	
  



Goal:	
  help	
  students	
  learn	
  how	
  to	
  produce	
  their	
  own	
  ques)ons,	
  improve	
  them,	
  and	
  
strategize	
  on	
  how	
  to	
  use	
  them	
  



Process:	
  
• Step	
  1	
  -­‐	
  Teachers	
  Design	
  a	
  Ques)on	
  Focus.	
  
• Step	
  2	
  -­‐	
  Students	
  Produce	
  Ques)ons.	
  
• Step	
  3	
  -­‐	
  Students	
  Improve	
  Their	
  Ques)ons.	
  
• Step	
  4	
  -­‐	
  Students	
  Priori)ze	
  Their	
  Ques)ons.	
  
• Step	
  5	
  -­‐	
  Students	
  and	
  Teachers	
  Decide	
  on	
  Next	
  Steps.	
  
• Step	
  6	
  -­‐	
  Students	
  Reflect	
  on	
  What	
  They	
  Have	
  Learned.	
  



QFT	
  Step	
  2:	
  Producing	
  Ques)ons	
  



Four,	
  Simple	
  Rules	
  



• 1	
  -­‐	
  Ask	
  as	
  many	
  ques)ons	
  as	
  you	
  can.	
  
• 2	
  -­‐	
  Do	
  not	
  stop	
  to	
  discuss,	
  judge,	
  or	
  answer	
  the	
  ques)ons.	
  
• 3	
  -­‐	
  Write	
  down	
  every	
  ques)on	
  exactly	
  as	
  it	
  is	
  stated.	
  
• 4	
  -­‐	
  Change	
  any	
  statement	
  into	
  a	
  ques)on.	
  	
  



QFT	
  Step	
  3:	
  Improving	
  Ques)ons	
  



• 1	
  -­‐	
  Mark	
  each	
  ques)on	
  produced	
  as	
  open	
  or	
  closed.	
  
• 2	
  -­‐	
  Change	
  2	
  closed	
  ques)ons	
  to	
  open	
  ques)ons.	
  
• 3	
  -­‐	
  Change	
  2	
  open	
  ques)ons	
  to	
  closed	
  ques)ons.	
  
• 4	
  -­‐	
  Write	
  an	
  explana)on	
  for	
  students	
  explaining	
  why	
  open	
  ques)ons	
  produce	
  more	
  
informa)on.	
  	
  



QFT	
  Step	
  4:	
  Priori)zing	
  Ques)ons	
  



1	
  -­‐	
  Create	
  criteria	
  for	
  priori)zing	
  ques)ons	
  and	
  describe	
  the	
  learning	
  objec)ve.	
  
• Example:	
  Choose	
  the	
  3	
  ques)ons	
  you	
  think	
  will	
  provide	
  the	
  most	
  
informa)on.	
  
• Example:	
  Choose	
  the	
  3	
  ques)ons	
  you	
  most	
  want	
  to	
  explore	
  further.	
  



2	
  -­‐	
  Choose	
  ques)ons	
  based	
  on	
  your	
  defined	
  criteria.	
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QFT:	Queson	Formulaon	Technique

	

Developed:	Dan	Rothstein	&	Luz	Santana,	Right	Queson	Instute	

Goal:	help	students	learn	how	to	produce	their	own	quesons,	improve	them,	and	

strategize	on	how	to	use	them	

Process:	

•

 

Step	1	-	Teachers	Design	a	Queson	Focus.	

•

 

Step	2	-	Students	Produce	Quesons.	

•

 

Step	3	-	Students	Improve	Their	Quesons.	

•

 

Step	4	-	Students	Priorize	Their	Quesons.	

•

 

Step	5	-	Students	and	Teachers	Decide	on	Next	Steps.	

•

 

Step	6	-	Students	Reflect	on	What	They	Have	Learned.	

QFT	Step	2:	Producing	Quesons

	

Four,	Simple	Rules	

•

 

1	-	Ask	as	many	quesons	as	you	can.	

•

 

2	-	Do	not	stop	to	discuss,	judge,	or	answer	the	quesons.	

•

 

3	-	Write	down	every	queson	exactly	as	it	is	stated.	

•

 

4	-	Change	any	statement	into	a	queson.		

QFT	Step	3:	Improving	Quesons

	

•

 

1	-

	

Mark	each	queson	produced	as	open	or	closed.

	

•

 

2	-	Change	2	closed	quesons	to	open	quesons.	

•

 

3	-	Change	2	open	quesons	to	closed	quesons.	

•

 

4	-	Write	an	explanaon	for	students	explaining	why	open	quesons	produce	more	

informaon.		

QFT	Step	4:	Priorizing	Quesons

	

1	-	

Create	criteria	for	priorizing	quesons	and	describe	the	learning	objecve.	

•

 

Example:	Choose	the	3	quesons	you	think	will	provide	the	most	

informaon.	

•

 

Example:	Choose	the	3	quesons	you	most	want	to	explore	further.	

2	-	

Choose	quesons	based	on	your	defined	criteria.	

	



QAR ( Image Questions & Responses
Taffy E. Raphael (1982, 1986) developed the Question-Answer Relationships (QAR) tool to help students increase reading comprehension by recognizing different types of questions and understanding where the answers to those questions can be found. The questioning and thinking skills practiced with QAR are skills repeatedly emphasized by the Common Core Anchor Standards for Reading. 

TPS-Barat has adapted the QAR technique to image analysis, providing teachers with an approachable, scaffolded learning activity that focuses on comprehension of content while reducing linguistic cognitive load. Once students have mastered key questioning and thinking skills using images, they are more easily able to adapt this technique to texts, combining reading comprehension with oral or written expression.
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In the Image
· Right There – Literally, “What do I see?” This question relates to explicit information present in the image. Responses should lead to objective statements.

· Think & Search – These questions require you to think about how certain details in an image relate to one another and to the image as a whole. Responses should summarize or explain how the details add to the information, story, or idea presented by the image.

In My Head
· Creator & Me – These questions require you make inferences as you consider the purpose of the creator in presenting information or idea in the particular way that s/he did. Responses should point to particular details, techniques, or both, that support their thinking.

· On My Own – These questions focus on making personal connections to the image based on your own experiences and knowledge. They also ask you to draw conclusions and consider what more you would like to learn. Responses should help the questioner move beyond information or idea presented in the image and find personal relevance to the content.

Question Formulation Techniques -  Activity Instructions

Producing Questions
1 - Ask as many questions as you can.

2 - Do not stop to discuss, judge, or answer the questions.

3 - Write down every question exactly as it is stated.

4 - Change any statement into a question.

Improving Questions
1 - Mark each question produced as open or closed.

2 - Change 1 closed question to an open question.

3 - Change 1 open question to a closed question.

4 - Write an explanation for students explaining why open questions produce more information.

Prioritizing Questions
1 - Create criteria for prioritizing questions and describe the learning objective.

· Example: Choose the 3 questions you think will provide the most information.

· Example: Choose the 3 questions you most want to explore further.

2 - Choose questions based on your defined criteria.

Image Questions & Responses Chart
	IN THE IMAGE

	Right There

What do I see?


	Think & Search

How do individual details relate to one another and to the complete image? 

What do these details add to the information, story, or idea presented by the image?



	IN MY HEAD

	Creator & Me

Why did the creator choose to include the things I see? 

What did s/he want me to think or feel? 

What details or techniques in the image support my thinking?


	On My Own

What does this image remind me of? 

What would I be doing or thinking if I were a person or object in this image?

What conclusions can I draw about this image? 

What more would I like to know about the information, story, or idea presented by the image?

What questions should I ask to learn more?




Question Dice
[image: image29.emf]


   



  120 



Questioning Activity 
 



Use this template to create a die. Write the following question words on the faces of the 
die: Who, What, Where, When, Why and How. To further encourage critical thinking, 
create a second die with the following words on the faces of the die: If, Would, Could, 
Should, Might, May. Then roll the dice to come up with questions about an image. 
 



 
 
 
 
 
 
 
Beat in Three Poems 
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Questioning Activity

 

 

Use this template to create a die. Write the following question words on the faces of the 

die: Who, What, Where, When, Why and How. To further encourage critical thinking, 

create a second die with the following words on the faces of the die: If, Would, Could, 

Should, Might, May. Then roll the dice to come up with questions about an image. 

 

 

 

 

 

 

 

 

Beat in Three Poems 


Beat in Three Poems Worksheet
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Beat in Three Poems 
The benefits of inquiry learning are maximized when synthesis of knowledge, 
concepts and ideas is required to demonstrate new understandings. Beat in 
Three poems require students to present information and new understandings in 
a very specific format: each line must contain just three syllables. This process 
requires critical thinking and facilitates vocabulary building in an engaging 
authentic way. 
 
Go to the Exhibitions section and choose one that piques your interest. Review 
the curator notes and the primary sources, then describe what you discovered in 
a Beat in Three poem. Each line should have only three syllables (you may 
occasionally have four syllables with one on the off beat). An example is provided 
below. 
 



Exhibition:_____________________ 
Record facts in the space below. 
 
 
 
 
 
 
 
 
 
Benjamin Franklin: In His Own Words



Ben Franklin 



Boston born, 



was a man 



quite well known. 



Writing tomes, 



Poor Richard’s 



Almanac. 



Also was 



Inventor. 



Stayed out of 



politics 



until age 



fifty-one. 



Helped write a 



peace treaty 



and lots more. 



Wrote his own 



bio too, 



published first 



en Français
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Benjamin Franklin: In His Own Words

Ben Franklin 

Boston born, 

was a man 
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Writing tomes, 

Poor Richard’s 
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politics 

until age 
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Helped write a 

peace treaty 
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bio too, 

published first 

en Français

 


	1.17   TPS: National and Regional

	30 minutes


Goal

The purpose of this lesson is to describe how the national and regional Teaching with Primary Sources (TPS) program is organized. The benefit of learning the different categories and common vocabulary creates a universal language and understanding for all TPS Coaches throughout the United States. It is important to leave with a clear understanding of how the Library of Congress continues to provide primary source multi-media selections to support learning for teachers and their students.

Objectives for this activity
Participants will:

· Explain the mission of the Teaching with Primary Sources Program;

· Define different groups within the TPS program; and,

· Know where to locate the information.

Core Competencies
· Describe how the national TPS program is organized.
· Describe the roles of local TPS programs, coaches and online mentors within the TPS program.
Materials
· Digital projector, screen
· Internet-connected computer 
Preparation
 Review information on the following three TPS programs:

· Level 1 and II Workshops Provide Foundational Information 

· National TPS Program 

· TPS Teachers Beta Network
Procedure 
1. Using the projector, display the Teachers Page from the Library of Congress website 

2. Review background information about the following Teaching with Primary Sources programs:

a. Level I and II workshops:

i. Levels I and II workshops materials and instructional methods presented so far have provided a foundation for participants to learn even more about Teaching with Primary Sources. 

ii. Through these workshops, participants have a broader knowledge of resources available through the Teaching with Primary Sources program including; designing TPS lessons with certain components; completing successful searches, and have a command of the TPS Teachers Page.
3. Display the National Program Consortium Page and review the following information about the National Teaching with Primary Sources program and the relationship between the National TPS Staff and Consortium Partners

a. National Teaching with Primary sources Program

i. The Library achieves this mission through collaborations between the Library and the K-12 educational community across the United States. The program contributes to the quality of education by helping teachers use the Library's digitized primary sources to engage students, develop their critical thinking skills, and construct knowledge.
ii. The mission of the Library of Congress Teaching with Primary Sources (TPS) program is to: 

1. build awareness of the Library's educational initiatives; 

2. provide content that promotes the effective educational use of the Library's resources; and 

3. offer access to and promote sustained use of the Library's educational resources

b. National TPS Staff 

i. National staff members include a Grants Manager, Director, Program Manager and Educational Outreach Staff
c. Members of the Teaching with Primary Sources Educational Consortium
i. Members of the Teaching with Primary Sources (TPS) Educational Consortium assist in the design of the TPS program and offer TPS professional development on an ongoing basis, year round. Visit www.loc.gov/teachers/tps to view a list of current Consortium members and their respective states. www.loc.gov/teachers/tps/consortium/.
ii. Each of the TPS consortium members has a Director and various staff members.
4. Teaching with Primary Sources Regional Program

a. Display the TPS Regional Program Webpage and explain the function of the regional program. (www.loc.gov/teachers/tps/regional/contacts.html)
i. The Regional Program was created to offer opportunities to expand TPS opportunities and offer mini-grants to those institutions that are not direct consortium members. Go to www.loc.gov/teachers/tps/regional/contacts.html to read more about these opportunities.  
5. TPS Teacher Network

a. Display the TPS Teacher Network page and explain the function of the TPS Network.
i. The TPS Teachers Network is intended to bring together teachers with a shared interest in improving instructional practice and impacting student learning through Library of Congress primary sources. 
ii. The network provides tools to connect, communicate, and collaborate with peers and primary source experts online by employing social media tools and activities such as posting, commenting, discussion forums, and media and bookmark sharing, all in a private network.
iii. The vision for the TPS Teachers Network social media platform is to engage teachers in a conversation with and among peers, experts, and Library staff and enable connections in an intuitive, easy to use, uncluttered, and friendly social media environment. 
iv. The network intends to create a personalized experience in which teachers can curate their own primary source content and discover relevant strategies for their own teaching goals within a respectful, protected, professional space.
6. Display the TPS Terms list and allow 10 minutes for participants to collaborate on the definitions of the following terms:
1. Network
2. Community

3. Example of a Community

4. Tools within the TPS Teachers Network include
5. Forum is like a ​​​​​​​​​

6. Chatter is like twitter

7. Bookmark is similar to​​​​​​​​​

8. Files and Media is compared to ​​​​​​​

9. What is the function of the Community Cloud Tool?
10. What is the function of the personal commons?
11. What is the main goal of the TPS Teachers Network?
12. Who are TPS Mentors?
13. Who are TPS Coaches?
7. Have participants report out their responses to the Terms to Learn and record answers on flip chart.
8. Review section information with Participants

a. In this lesson you learned background information about the TPS program and the various groups that promote the use of primary sources. 
b. You are now a member of the TPS Teachers Network to continue communication after you leave this workshop.  
c. You will be able to explain the difference between TPS Consortium Directors, TPS Mentors, TPS Coaches, and more.
d. In the next lesson you will learn how to use the TPS resources to promote teaching methods and materials that are consistent with the national TPS program. Moreover, you will learn how to match TPS materials to specific instructional goals. 
e. Lastly, you will enhance your skills in navigating both the Library of Congress as well as the resources of TPS Consortium partners. 
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	1.18.  TPS Program Section Reflection

	30 minutes


· ”Takeaway” from TPS Program Section
· Receive feedback on the evaluation results for TPS Program Section 

· Ask any open questions remaining from Block Two

Materials

· Summarizing TPS Program Section evaluation results. 
· Sufficient copies of handouts to be inserted in each Participant’s Workbook.

· Flip chart easels
· Flip chart pads

· Slide projector

· Flip charts from TPS Program Section (Experience, Resources, Guide Lines, etc.)

Preparation

· Review, summarize and analyze the responses to the TPS Program Section evaluation questionnaire

· Prepare summary slides to present evaluation results to the group

Procedures

1. Welcome the participants back to classroom work. 

2. Ask each participant to write down their one major “learning’ or takeaway from the TPS Program Section.

3. Have participants report out “Major learning/takeaways” and record answers on flip chart.

4. After all have reported out, comment on similarities/differences in participant responses.

5. Ask for reactions and comments from the participants.

6. Put the Major Learning/Takeways flip chart up on wall with other flip chart pages.
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•  Do	
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  that	
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would	
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  to	
  share	
  with	
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  group?	
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