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TPS Program Section Goal: 

Participants learn a variety of coaching techniques to support teachers in the use of Library of Congress primary sources and TPS strategies.

Objectives for this Section:
As a result of completing the Coaching , the learner will be able to:

· Understand a variety of coaching techniques.
· Apply coaching techniques through practice.
· Assess coaching capabilities and develop an improvement plan.
· Develop a coaching plan to address the learning needs of peers.
· Support colleagues as an embedded resource in a school or district. Change on slides as well
· Understand the reporting and administrative requirements of being a TPS coach.
Sample Agenda:  Day Two
	Approximate Time
	Topic/Treatment

	15 Minutes
	4.1. Section Goals and Objectives
Staff reviews design, agenda and expectations for TPS Level III Adult Learning section.

	60 Minutes

	4.2. Listening Triads
Participants are broken into triads comprised of a speaker, listener and observer. Triads complete 3 rounds of communication on assigned topics. Participants give feedback in triads and then re-assemble in large group to discuss and process results.

	45 Minutes
	4.3. Communication Skills
Staff makes brief presentation on communication process and leads discussion on skills that can be used to enhance and ensure effective communication.

	30 Minutes
	4.4. Coaching Discussion
Participants define the role of the coach as the role would exist in schools.

	15 Minutes
	Break

	75 Minutes
	4.5. Feedback Exercise
Staff introduces structured process for giving feedback and has participants do feedback role-plays. Breaks group into teams of 3 to do role-plays. Reconvenes in large group for processing.

	60 Minutes
	4.6. Coaching Exercise
Participants are asked to describe a teacher who was a mentor to them and what characteristics that person displayed. As an option, they can construct a “tableau” representing the mentoring process.

	15 minutes
	4.7 TPS Mentoring and Level I Workshop Planning
Participants discuss mentor role and are then given a template to develop a back home mentoring plan for an individual or a small group of individuals. The participants share their plans in pairs and get feedback. Following that they are given time to continue their back home Level I Workshop Planning.

	45 Minutes
	4.8. Back Home Implementation Plans Sharing/ Brainstorming
Participants discuss their Level 1 Training and Mentoring Plans in large group. They brainstorm a list of general “critical success factors” for ensuring plan implementation.

	30 Minutes
	4.9 Program Evaluation and Organized Reflection
Participants are asked to complete summary evaluation form for the program and to reflect on its totality. After all participants have completed and turned in forms, staff leads large group reflection and secures general feedback on program.


	4.1. Section Goals and Objectives



	30 Minutes


Goal

To orient participants to nature and structure of the TPS Level III program and to get a commitment from participants to collaborate in sharing ownership for achieving program learning goals and objectives.

Objectives for this Section
Participants will:

· Understand and be able to explain program intent and design;

· Review training objectives and agenda;

· Describe their expected learning objectives and outcomes;

· Share learning goals for reference and follow-up.

Core Competencies

Not applicable to this activity

Materials

· TPS Level III program slides

· Projector

· Flip chart easel

· Flip chart pad

· Felt tip markers/Masking tape

· Participant’s Workbook

Preparation

· Develop personal comments on importance of sharing personal knowledge, information, insights and experience as part of the adult learning process.

Procedure

1. Explain that this segment of agenda is intended to establish a common understanding of the framework and process for accomplishing program purpose.

2. Review the TPS Workshop Objectives.

3. Review the TPS Program Section Agenda. Describe each component of Day One of Agenda. 
Ask for any questions on the TPS Program Section objectives and agenda and respond to them.
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	4.2. Listening Triads

	60 Minutes


Goal

This interactive activity will focus attention on the importance of listening as a fundamental communication skill for the TPS Coach. This is followed by a general discussion of communications skills. 

Objectives for this Section
Participants will:

· Practice active listening and paraphrasing.
· Engage in three rounds of an exercise as a speaker, a listener and an observer.
· Provide feedback on the quality of communications in the exercise using a structured observer’s guide.
Competencies
Communications
· Enhancing listening skills.
· Practicing paraphrasing.
· Providing feedback.
Materials

· Three controversial topics for discussion

· Listening Triads Observers Guide  – 3 copies each for all participants

· Prepared Flip Charts with topics and directions posted on them

· Participant’s Workbook

Preparation

· Provide definitions and examples of paraphrasing that checks for understanding

· Identify three current topics that would be controversial and of interest to the participants (e.g., Teacher colleges and universities do not do a very good job of preparing teachers for classroom work.  We need stronger gun laws and gun control.  Teacher’s unions have done more harm than good for the teaching profession.)

· Review the basic ground rules for conducting this exercise.
· Review the communication skills material in the next section of the Facilitator’s guide.
Procedure

1. Advise the participants we are going to begin the afternoon by looking at a skill that is fundamental to good coaching - that is active listening.

2. Refer to the Paraphrasing handouts and review the following information:

3 Types of Paraphrasing
· Check Understanding

· Organize / Connect Ideas

· Shift Level of Logic 

3. Define Paraphrasing

Paraphrase:  From the Greek para, (beyond) + phrazein, (to tell) = to tell beyond.

Webster:  A rewording of the thought or meaning expressed in something that has been said or written.
4. Review the following paraphrasing principles:

Paraphrasing involves capturing the emotion and content.

· Paraphrases should reflect speaker’s situation, emotions, and feelings.

· Message is conveyed by words, voice tone and physical expression.

· Listen with the intention to understand.

· Capture the essence of the message.

· Make the paraphrase shorter than the original statement.

· Use the pronoun “you” instead of “I.”

Factors that can make paraphrases inaccurate and ineffective:

· Additive/subtractive information

· Interpretive words
· Interruptions
5. Divide the participants into triads (i.e., groups of three).  Have the participants designate themselves as A, B, or C.

6. Tell them that the purpose of this exercise is to practice listening and paraphrasing.

7. Explain that there will be three rounds of communication in this activity. In round 1, A will be the speaker, B will be the listener and C will be the observer. In round 2, C will be the speaker, A will be the listener, and B will be the observer.  In round 3, B will be the speaker, C will be the listener, and A will be the observer. Put the sequence for the three rounds on a flip chart. 

8. Explain that ground rules for each round will be as follows:  

a. The speaker will present his/her point of view on the topic.  

b. The listener then must paraphrase the speaker’s point of view on the topic before he/she can give his/her opinion.  

c. The round should then continue with the speaker and listener exchanging their positions until time is called.  

d. The rule for the listener, however, is that s/he  cannot respond to the speaker until he has paraphrased the speaker’s position. 

e. Put the ground rules on a flip chart. 

9. The observer’s role is to take notes on the observer’s guide on anything that helped or hindered the communication between the speaker or the listener.  

10. Distribute the listening triads observer’s guide and review it with the group.  Emphasize that the role of the observer is to be an impartial evaluator of the quality of the communications and listening that is going on in the discussion between the speaker and the listener.

11. Explain that the discussion between speaker and listener should continue for 5 minutes.  At the end of 5 minutes, time will be called and the observer will be given 5 minutes to provide feedback to the speaker and listener based upon his/her observation.

12. Check to make sure that all triad participants are clear on the process to be followed.

13. Show the topic for round one:  A – Speaker.  B – Listener. C – Observer. Give the speaker a couple of minutes to prepare his/her point of view. Start round one.  Call time after five minutes and ask the observer to give feedback.  Call time after five minutes

14. Show the topic for round two: C – Speaker.  A – Listener.  B – Observer.  Repeat steps from 10 above

15. Show the topic for round three: B – Speaker. C – Listener. A- Observer.  Repeat steps from 10 above.

16. After all three rounds have been completed, in the large group, go to each triad and ask the triad members questions such as: 

· Overall, what was the quality of communications in all three rounds?  

· Was it easy to do active listening and paraphrasing?  

· Did paraphrasing help to improve the quality of the communications?

·  Was it easy to be in the observer role? 

·  As the observer, was there any topic on which you wanted to give your opinion?  

· What other general observations would you make based upon the exercise.  

17.  Take approximately 3 minutes per triad.
18. Conclude the exercise by stating that in the next activity will take a quick look at why communications can sometimes be difficult and what communication skills can be used to enhance the communications process.

A/V Aids/Handouts/Reference Material
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3 Types of Paraphrasing
	3 Levels

	Check Understanding
	Organize/Connect Ideas
	Shift Level of Logic

(up or down)

	· Let me make sure I understand. . .

· So, you’re thinking if. . .

· You’re upset because. . .

· You’re hoping that. . .

· You’re concerned about. . .
· So you mean……
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	· So, there are three considerations. . .

· First, you’re thinking about doing... .then, you will. . .

· One way to think about this is…another to think about this is ….

· So you have 2 distinct issues….
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	Goals, values, beliefs, assumptions, concepts
· So, a value you hold is. . .

· An assumption you’re operating from is. . .

· So, your understanding

of . . . is . . .

· Something that is important to you is….
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Adapted from the Center for Cognitive Coaching and Bob Garmston
Shift Logical Levels of the Conversation
Group members may have difficulty detecting meaning when the speaker is either exceptionally abstract or exclusively concrete.  Recently, a group of primary teachers was telling war stories about children’s behavior.  The settings varied – on the bus, in the lunchroom, on the playground – but the theme remained the same:  Someone did something hurtful to someone else.  A teacher listening to this conversation said, “Our students do not show much respect for each other.”  Suddenly the conversation shifted to the more useful topic of respect – what would it look like, and how can we teach it?

A paraphrase can also ground concepts when they get too abstract.  A participant might say, “The problem here is communication.”  If a facilitator responds with, “So you would like members to include each other on the memos they send,” she has turned an abstraction – communication – into a specific behavior she knew was important to group members.  This is likely to shift the conversation to other behavioral manifestations of good communication.

To develop an appreciation of differing logic levels of discourse, think of an escalator.  First floor, Ford, second floor, car, third floor, transportation.  To shift down to a more specific level, search for a word or concept that would be subsumed in the term you heard from the speaker.  To shift up in logic level to a more general term, search for a category that would include the concept you heard.  Stop listening for details or themes.  Listen for what you believe to be the unexpressed meaning under the words.  Because you will be making inferences as you use this form of paraphrasing, proceed with exploratory language and an approachable voice.  The table below contains examples of such paraphrases.

	COMMENT
	SHIFT UP
	SHIFT DOWN

	This class is making me crazy:  no respect, no order, no following directions.
	Value:  Discipline is very important to you.
	So a choice for you might be to make some rules about raising hands, taking turns, being courteous, etc.

	If they won’t study, they won’t learn, yet some kids don’t do homework and still test well.
	Belief:  You believe that learning requires effort, yet for some kids, this doesn’t seem to be so.
	So it’s puzzling that Aldo doesn’t seem to study, yet he excels on tests.

	Some of our group meetings are unfocused and a waste of time.
	Goal:  What you want is a productive team.
	You want people on time, prepared, and on topic.


Garmston, R. (2008, Spring). Collaborative Culture: Raise the level of conversation by using paraphrasing as a listening skill. Journal of Staff Development, Volume 29 (2), 53-54.
Paraphrasing Examples

Presenting Statement:

I am really frustrated by the students in this class who don't want to learn. They come to school each day without their materials or homework, and waste my time and other students' time in class by complaining, disrupting, and misbehaving.

Check Understanding:

You are concerned about students in your class who don't want to learn.  I can tell that you want all students to learn and are upset by the behavior of these students.

Organize/Connect Ideas:

There seem to be several issues here.  One is the students coming to class unprepared. Another is their lack of motivation.  A third is the way this particular group of students behaves in your class.

Shifting Level of Logic:

One belief you hold is that learning is a 50-50 proposition.  Students and teachers together make learning successful.

Paraphrasing Practice

Presenting Statement:

I don't see how I can possibly prepare all my students for the state test.  They came to me so far below grade level in reading and math.  And, I'm expected to make up for their previous teachers' mistakes.

Check Understanding:

Organize/Connect Ideas:

Shifting Level of Logic:
OBSERVER GUIDE

LISTENING TRIADS

1. How would you describe the speaker’s communication style?

2. How did the Listener signal his/her understanding of the speaker’s communications?

3. Did the Listener always paraphrase (summarize or reword) the position of the speaker?

4. How did the Listener go about paraphrasing (summarizing) the position of the speaker?

5. What types of non-verbal communication did you observe?   Was it helpful? Not helpful?

6. Rank the degree of understanding which you feel took place during the exchange.

Most communications                                                            Everything 

not understood

                                                  understood
1

2

3

4

5

6
       7

           
	4.3. Communication Skills

	15 minutes


Goal

To analyze the communications process and to identify the basic skills that can be employed to enhance communications.

Objectives for this Section
Participants will:

· Review and discuss the three steps in the communications process.
· Understand the barriers that can impede effective communications.
· Review and discuss the six skills that can be employed to ensure effective two way communications.
Competency

Communications

· Define six basic communication skills and use best practices for communicating effectively.
Materials

· Communication Skills Slides

· Participants Workbook

Preparation

· Develop personal story about communications in a training session.
· Review the communication slides and develop own comments and examples.
Procedure

1. Begin by reminding the participants of the famous quote from the movie, Cool Hand Luke, “What we’ve got here is a failure to communicate.”

2. Observe that failures to communicate occur all the time both inside and outside training and that much of this is due to the fact that many of us have not been trained in the art and/or science of communication and that sometimes we are more concerned with transmitting a message as opposed to ensuring that message is heard and understood.  

3. Explain that quality communications occurs when there is a 3 step process 

· Step 1:  The speaker sends a message

· Step 2:  The listener hears the message

· Step 3:  The speaker verifies the listener understand

4. There are hints that can be employed to improve the quality of communication in each step 

· Step 1: The speaker sends a message

· Talk in specifics

· Give examples and details

· Remember the “A,B,C’s” (Accuracy, brevity, clarity)

· Step 2:  The listener hears the message

· Recognize that the listener has to “decode”

· Encourage questions for clarification

· Repeat or review your message

· Step 3:  The speaker verifies the listener understands

· Observe body language

· Ask questions

· Check for understanding

5. These hints and steps are important because there are a multitude of barriers that can impede communication, they include:

· Lack of a common experience

· Overuse of abstractions

· Filters such as beliefs and expectations, emotional responses, even differences in style,  

· Listening blocks (e.g., mind-reading, day dreaming, interrupting)

These barriers are what make communication skills so critical.

These skills are necessary for effective communication

· Active Listening – listening intently, paying attention and not interrupting.  Focusing not only on what is said but also observing body language and tone to make sure they match the message

· Describing behavior – stating clearly what you see a person doing 

· Checking for understanding – asking probing questions and employing a variety of questioning techniques. Getting others to ask questions

· Checking on feelings, opinions, attitudes – inquiring about how the other person is reacting to what is going on or being discussed

· Paraphrasing – stating in your own words what you have heard another say

· Providing Feedback – giving constructive assistance and information to ensure appropriate performance and behavior

State that some of these skills are more important in mentoring and coaching than training.  

A/V Aids/Handouts/Reference Material
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	4.4 TPS Coaching

	30 Minutes


Goal

Define the roles of the coach as TPS is implemented in your school.
Objectives for this Section
Participants will:

· Define the roles and responsibilities of the TPS Coaches.
Competencies
Coaching 
· Define primary coaching roles.
· Implement a structured process for coaching.
Materials

· Coaching Slides 

· Coaching Maxims Handout 

· Flip chart pads 

· Flip chart easels

· Participant Workbook

Preparation

· Review the article that you have distributed to the participants to read for homework.
· Review the material in this activity section of the Facilitator’s Guide and review the coaching material.
Procedure

1. State that sometimes the terms coach and coach are used interchangeably.  Say that when it comes to working with teachers and teaching with primary sources there is a distinction. 

2. Ask the participants what they think the role of the TPS Trainer is as a coach.

3. Record suggestions on the role of the TPS Trainer as Coach on one flip chart pad. Record the role of the TPS Trainer as Coach on another flip chart pad.

4. Provide the following operational definition for the The TPS Trainer as Coach:  Person responsible for working in training workshops or one-on-one with teachers to help them develop, apply or expand their competencies to teach with primary sources” 

5. Contrast this with the operational definition for The TPS Trainer as Coach: Person responsible for establishing an ongoing relationship and collaborating with individual(s) who will teach or use primary sources in the school setting 

6. Note that the coaching role is a much narrowly defined one in terms of both scope and duration and that the coaching relationship is a much more personal and interdependent one..

7.  Note that the coach works with individuals in whole person development.  In order to do this, the coach must be more participative, less directive and more of a partner as opposed to an instructor, disciplinarian and taskmaster.

8. This means that there are specific criteria for the coach.  Refer the participants to the Coaching Maxims Worksheet in their Workbook or distribute, distribute the Coaching Maxims Handout.   

9. Ask each participant to review the flip chart characteristics/criteria and to think about what they have learned from coaches and how they want to behave as coaches.  Based upon that, have each participant write down the one maxim that they will each adhere to as a coach to the teachers they work with.

10. After the participants have done that, break them into small groups of three and have the participants share their maxims and select the one maxim that they would want to share with the large group.

11. Have the participants report out their maxims and record them on a “Coaching Maxims” flip chart.  Say that the participants will get hard copies of these maxims and point out that there is a spot in the Participant’s Workbook in the Coaching Section for them to develop their own personal list of Coaching Maxims.

12. Explain that in the next activity the participants will get to practice giving feedback, which is a fundamental communication skill that is essential both for coaching and coaching.

A/V Aids/Handouts/Reference Material
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Coaching Maxims

Review the list of the coaching criteria below.

Coaching Criteria

· Caring and approachable

· Good communicator/listener

· Treats each individual as a person

· Motivates others and self

· Enjoys learning and sharing knowledge

· Willing to go the extra mile to help others

· Sensitive to others

· Allows for differences in learning styles

· Respects rules, boundaries and confidential

Think about what you have learned from coaches and how you want to behave as a TPS Coach.   Then, in the space provided below, write down the one maxim that you will adhere to as a TPS Coach to the teachers you work with.

As a TPS Coach I will always:

Coaching Maxim: ________________________________________________

  _______________________________________________________________

	4.5 Feedback Exercise

	75 minutes


Goal
To give the participants information about quality feedback and the opportunity to practice giving feedback.
Objectives for this Section
Participants will:

· Understand the importance of feedback in training and coaching.

·  Review and discuss the use of feedback as a tool for acknowledging positive performance and improving performance.
· Review and discuss feedback guidelines.
· Review and apply a feedback model to a role play situation.
Core Competencies

Coaching

· Implement a structured process for coaching.
Communications

· Describe six basic communications skills and use best practices for communicating effectively.
Materials

· Feedback presentation slides 

· Feedback action planning worksheet– 1 for each participant

· Feedback observer’s guide– 1 for each participant

· Flip chart pad

· Flip chart easel stand

Preparation
· Review feedback slides and procedural steps for this activity.
· Review communication skills presentation material.
· Familiarize yourself with the worksheet and observer’s guide for this activity.
Procedure

Discussion/Presentation
1. Advise the participants that this activity is designed to give them the opportunity to think about the requirements for giving good feedback and practice giving feedback.

2. Ask the participants what comes to mind when you say the word feedback and how do they feel about getting and giving feedback.  (Trainer note:  Frequently there is a negative connotation to the term and many people are uncomfortable engaging in the feedback process because of bad experiences.  This discussion and activity is a chance to put feedback in the proper perspective.)

3. Record some of the thoughts and comments from the participants and react to them.

4. Note that feedback is natural and that we have been providing it throughout the course of this program.  The participants have given the trainers feedback at the end of each training day and they have been getting feedback at points such as after the practice teaching in Block Two and after their presentations, the group dynamics and listening triad exercises in this block.

5. An essential point to remember is that feedback is not just about correcting or improving performance, it is also about acknowledging and reinforcing positive performance.  

6. Feedback can be thought of as the guidance system on a missile.  It keeps things on target and on the right track.  It also helps develop the competencies, values and attitudes that ensure excellent performance over time.  In this regard, feedback is the “gift that keeps on giving.”  It ensures participants receive the training and professional development that transfers essential knowledge, skills and abilities from one generation of teachers to the next and thus is an essential part of preparing and partnering with teachers to help them become proficient in teaching with primary sources.

7. State that the ability to give feedback is central to effective coaching and that feedback is much easier and more effective if you follow the feedback guidelines and spend the proper attention preparing to give feedback and following up on it after it has been delivered.

8. Review the guidelines for useful feedback:
· Be descriptive not judgmental:  Focus on task performance.  Describe performance problems or shortcoming rather than judging the individual or why the problem occurred.

· Focus on the job process:  Identify task and performance shortcomings.  Addresses items and areas that the individual can change

· Be specific not general:  Don’t say you “did every thing wrong.”  Describe the specific deficiencies that took place and the steps that were problematic

· Be straightforward not “wishy-washy”.  Be candid and direct but delivered in a “caring” manner 

· Prioritize the areas in need of improvement:  Document all improvement needs.  Then have the individual concentrate on one or two areas first

· Consider the needs of the receiver.   Communicate in a way that maintains the individual’s self esteem and confidence.  Focus your message on improving performance and encouraging improvement rather than criticizing the individual

· Acknowledge the positive aspects of performance:  Don’t just dwell on the negative aspects of performance.  Highlight and recognize the strengths as well.

· Be well-timed, not delayed:  Provide feedback as close to the event of a performance problem as possible, so that the individual recalls the specifics of the situation.

9. Present the feedback model

	Steps
	Language

	1.  Solicit opinion
	“How do you think things are going?”

	2.  Describe performance problem
	“Here’s what I see.”

	3.  Clarify importance
	“Here’s why it matters.”

	4.  Solicit reaction
	“How do you see it?’

	5.  Agree on the cause and improvement needs
	“What needs to change?”

	6.  Negotiate change steps
	“What can you/we do to improve performance?”

	7.  Check for clarity
	“Do you understand what needs to be done?”  

	8.  Emphasize accountability and support
	“It’s up to you, but I’ll help.”

	9.  Arrange for follow-up
	“When should we look at this again?”


Feedback Activity
1. Tell the participants that they will now get a chance to apply that feedback model in a “role play situation”.

2. Break the participants into triads by having them count off 1-2-3, etc.

3. After they are in triads, give the following instructions for the feedback:

· There will be three rounds of role-play scenarios.  In each round, one of the triad members will be the feedback giver, one will be the receiver, and the third member will be the observer.  The roles should switch in each round.  Have the triads establish their batting order.  

· After the order is established, distribute a copy of the feedback observer’s guide to each participant.

· Give the participants a minute to review the guide and check to make sure that all of the participants understand the process and who will play which role in each round.

· Explain that each round will have 7 minutes for the feedback and 7 minutes for review after the role-play

4. Give the feedback giver and receiver for Feedback Scenario 1 her/his role-play sheet. Give the observer the Feedback Scenario 1 Summary sheet.  Give the triads a few minutes to prepare for the role-play.

5. Start the role-play for Feedback Scenario 1.  Call time on the role-play after 7 minutes, and give the following instructions which you have posted on a flip chart:

· The feedback receiver should indicate how motivated he/she was to change/improve performance based upon the feedback received

· The feedback giver should indicate how he felt about implementing 

      the feedback process/model

· The observer should give his/her observations and feedback using  

      the questions on the observer’s guide 

             Allow 7 minutes for this feedback process.

6. Continue to Feedback Scenario 2.  Distribute the role-play sheets the appropriate individuals.

7. Run the role-play as stipulated in step 5 above.

8. Continue to Feedback Scenario 3.  Distribute the role-play sheets.

9. Run the role-play as stipulated in step 5 above.

10. Option:  If you prefer, you can do all three scenarios back to back and then have the feedback on each of the scenarios after all scenarios are complete.  The decision on how to handle this should be made based upon the nature of the group interaction in the presentations on day one and in the communications triads earlier today.  If the group is comfortable working with one another, it would be preferable to run the activity with feedback given after each scenario is completed rather than at the end of the role-plays.

Large Group Reflection and Discussion

1. Reconvene the participants in the large group and lead a discussion asking questions such as:  How easy was it to implement the feedback process and model?  What insights did you have about giving and receiving feedback from completing the action planning worksheet and participating in the feedback role-play?

2. Conclude this session by asking the participants to refer to the participants’ feedback action plan forms which are included in their participant’s workbook and suggest that they use them as tools to prepare for giving and receiving feedback 

A/V Aids/Handouts/Reference Material
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Feedback Role Play 
Observer’s Guide

Observe the role-play, paying close attention to the way in which feedback is given and received.  Record your observations below, and jot down quotations or behaviors that support those observations.

1. Was the feedback descriptive?  Give examples.

2. Was the feedback specific?  Give examples.

3. Was there an agreement to change reached based upon the feedback?

4. Was the feedback model employed in giving the feedback?

5. How would you describe the reaction of the feedback recipient?

6. What was good about the way the feedback was given?

7. What would you recommend to improve the feedback?

Feedback Scenario #1:  Feedback Giver Role Sheet

You are Sally Dithers, an experienced teacher who has taken the Teaching with Primary Sources series of courses.  You have returned from the course and are coaching Debbie Johnson to get her to incorporate primary sources into her 5th grade classroom.

Debbie recently taught a unit on the Great Chicago Fire to her 5th graders.  After reading their textbook account of the fire and watching a video on it, Debbie had her students search and find images of what Chicago would have looked like at the time of the fire.  

Debbie was pleased with their work and shared it with you.  In reviewing the work, you noticed that all of the images were created after 1930 and therefore they are secondary rather than primary.

You want to call this shortcoming to Debbie’s attention in a constructive manner.  Debbie has decades of experience and is most comfortable teaching from a textbook.  She is a team player and genuinely wants her students to achieve and to use higher order thinking skills and primary sources in their work. 

Your task in the role-play is to provide your feedback and share your perspective with Sally to secure her buy-in to continue to work to bring primary sources into her lesson plans.  

Feedback Scenario #1:  Feedback Receiver Role Sheet
You are Debbie Johnson, a 5th grade teacher who is being coached by Sally Dithers, a very experienced teacher who has recently completed the Library of Congress’ Teaching with Primary Sources series.  Sally is working with you to incorporate primary sources into your lesson plans and classroom.  

You recently taught a unit on the Great Chicago Fire to your 5th graders.  After reading their textbook account of the fire and watching a video on it, you had your students search and find images of what Chicago would have looked like at the time of the fire.  

You were pleased with their work and shared it with Sally and asked for her feedback. You are a dedicated teacher and genuinely want your students to achieve and to use higher order thinking skills and primary sources in their analysis.  On the other hand, primary sources are new to you and you are most comfortable teaching out of the textbook and are not quite confident in incorporating primary sources into your lessons you.  You and Sally have known each other for years and get along well.

Sally has asked to meet with you to share her feedback.  Your task in the role-play is to react as you normally would to the feedback that your receive from Sally.

Feedback Scenario #1:  Summary Sheet for Observer


Nature of the Feedback Situation

Debbie Johnson is trying to incorporate primary sources into a unit on the Great Chicago Fire in her 5th grade classroom.  Sally Dithers has taken the Teaching with Primary Sources Level III workshop series and is coaching Debbie on this quest.  

Debbie decides to ask students to review images of Chicago after reading their textbook account of the Great Chicago Fire.  They watch a video and then choose a picture from which they have to image what it would have looked like at the time of the fire.  

Sally notices that none of the images were created before 1930 and therefore are all secondary sources in relation to the content area.


Personality of Feedback Recipient


Debbie has decades of experience and is most comfortable teaching from a textbook. She is a team player and genuinely wants her students to succeed.  She has tried to incorporate higher order thinking skills and primary sources but is not feeling confident in the lesson.   


Desired Outcome from Feedback


Sally hopes that Debbie can see the need for more authentic primary sources. Debbie needs to be more comfortable implementing lessons using higher levels of critical thinking and give students the opportunity to ask questions and investigate their answers.  
Feedback Scenario #2:  Feedback Giver Role Sheet
You are Kyle Carruthers, the Library/Media specialist at Hawthorne School. You have been asked to help Chris Sheridan enrich a lesson on Government for her 8th grade classroom.  You gathered a series of historical documents and images for Chris’ use.

Chris has a few years of teaching experience but this is her first year teaching Government.  Chris is young and energetic and definitely wants her students to achieve and believes that the best way to accomplish this is to through an organized and structured approach.  Because of this, Chris developed a list of 10 closed questions to accompany each of the resources you provided her.

You know that Chris has not bought into inquiry-based learning and considers it messy – believing that teachers should know all the questions and answers.  You would like to see her to give her students more of a role and control over the direction of their learning.

Your task in this role-play is to share this input and feedback with Chris and to encourage greater flexibility in her lesson planning.

Feedback Scenario #2:  Feedback Receiver Role Sheet
You are Chris Sheridan, an eighth grade teacher at Hawthorne School.    Kyle Carruthers, the Library/Media specialist at the School recently gave you a series of his historical documents and images for you to use to enrich your Government lesson.  You developed a list of 10 closed questions for each of the resources that Kyle provided you.

You are young and energetic and believe in a disciplined and organized approach to learning.  You think in working with students it is better to provide a lot of structure and direction rather than giving too much control of their own learning to them.  You have a few years of teaching experience but have never taught Government – so you feel this is especially important in this area.

You want your students to achieve and to excel and think that inquiry-based learning is “messy”.  You are not opposed to it altogether but want to ensure that the process yields the right learning outcomes.

Kyle has asked to meet with you and to discuss your lesson plan.  Your task in this role-play is to react as you normally would to the feedback that you receive. 

Feedback Scenario #2:  Summary Sheet for Observer


Nature of the Feedback Situation

The Library/Media Specialist at Hawthorne School, Kyle Carruthers, has been asked to help enrich a lesson on Government in an 8th grade classroom of Chris Sheridan.  Although Chris has a few years of teaching experience this is her first year teaching Government.  Kyle gathers a series of historical document and images for Chris. Wanting to provide her students with guidance Chris lists out a series of 10 closed questions to accompany each resource.  Her students have no opportunity to ask their own questions or investigate further.


Personality of Feedback Recipient

Chris is young and energetic.  She really wants her students to succeed and believes an organized and direct approach is what works.  She finds the chaos that comes with inquiry learning messy and doesn’t believe there is an advantage for students to learn that way.  Teachers should know the questions and the answers. 


Desired Outcome from Feedback

Kyle wants Chris to allow students to assume some control for the direction of their learning.  He hopes she will be able to increase critical thinking skills by encouraging students to generate their own questions with the opportunity for investigation.



Feedback Scenario #3:  Feedback Giver


You are Heather Armstrong, the Suburban District teaching and learning coach.  You are working on improving the 3rd grade Social Studies unit on immigration.  
You have pulled together materials from the Library of Congress and asked the 3rd grade team to implement a lesson using the images and immigrant logs from Ellis Island.  The teachers made these items available to the students in a center, but were not introduced in whole class instruction.  In addition, there was no follow through validating student questions or finding answers.  

The 3rd grade team of teachers has been teaching together for 15 years.  They consider themselves a well-oiled machine.  Their lessons are planned to run at the same pace and students are frequently doing the same thing at the same time. They are generally considered effective and their students make average to above average progress.  
Angela Lancaster is the most senior of these teachers and can persuade the others to make changes if she is persuaded that it makes sense. But, while she does listen, Angela is not easily convinced of things.

You have asked to meet with Angela to discuss getting the materials from the center back to whole group instruction and to make fuller use of student questions as part of the learning process. Your task in the role-play is to get Angela interested in advocating to the 3rd grade teachers to try something new. 

Feedback Scenario #3:  Feedback Receiver

You are Angela Lancaster, a 3d grade teacher in the Suburban District. You have been working with the other 3d grade teachers in the district for 15 years and are the unofficial opinion leader for the teachers.  

You and your fellow teachers consider yourselves a well-oiled machine.  All of your lessons are run at the same pace and students are frequently doing the same thing at the same time.  As a group, the third grade teachers are considered effective and all of the students in the district are making average to above average progress.

Recently, Heather Armstrong, the Suburban District teaching and learning coach, introduced a new 3rd grade Social Studies unit on immigration.  She asked the 3rd grade team to implement a lesson using the images and immigrant logs from Ellis Island.  

You and your fellow teachers made these items available to the students in a center, but were not introduced in whole class instruction.  In addition, there was no follow through validating student questions or finding answers.  
Heather has asked to meet with you regarding the immigration unit.  You know that she would like to see your team do more with this but are not certain what the advantages of adding this to the curriculum would be.  You are always open to talking things through but would have to have a compelling reason to support any changes.

Your task in the role-play is to listen to Heather’s position and to react as you normally would to the feedback you receive.

Feedback Scenario #3:  Summary Sheet for Observer


Nature of the Feedback Situation

Heather Armstrong, the district teaching and learning coach is working on improving the 3rd grade Social Studies unit on immigration.  She pulls together materials from the Library of Congress and asks the 3rd grade team to implement a lesson using the images and immigrant logs from Ellis Island.  These items are made available to the students in a center, but are not introduced in whole class instruction.  There is no follow through validating student questions or finding answers.  

Personality of Feedback Recipient

The 3rd grade team of teachers has been teaching together for 15 years.  They consider themselves a well-oiled machine.  Their lessons are planned to run at the same pace and students are frequently doing the same thing at the same time.  They are generally considered effective and their students make average progress.  Angela Lancaster is the most senior of these teachers and can persuade the others to make changes if she is persuaded that it makes sense.  But, while she does listen, Angela is not easily convinced of things.


Desired Outcome from Feedback

Heather is hoping to energize the 3rd grade teachers with something new.  They have run the same lessons, year after year.  She hopes they will see the benefit of enriching the lessons they do with additional resources.  Heather hopes that the teachers will tie the materials from the center back to whole group instruction. She thinks that student questions should be recorded, validating them, and time to find answers should be provided.  
	4.6 Coaching Exercise

	15 Minutes 


Goal

To focus participants’ thinking on the characteristics of effective coaches as a lead in for looking at the roles and responsibilities of TPS coaches.
NOTE: Coaching and coaching have many of the same roles and responsibilities, as TPS Coaches work with teachers to improve their use of primary sources in the classroom.  This section focuses on helping TPS Coaches develop their coaching or coaching skills.

Objectives for this Section
Participants will:

· Identify and discuss the characteristics of “excellent coaches”.
Core Competencies

Coaching
· Define coaching responsibilities.
· Define primary coaching roles.
Materials

· Flip chart easels
· Flip chart pads
Preparation

· Identify and be prepared to describe a teacher who was a coach to you and the contribution that person made to your professional development.
· Review the coaching presentation material in this Facilitator’s Guide.
· Review the coaching material in Block Four of the Participant’s Workbook.
Procedure 1
1. Remind the participants that yesterday we developed some coaching maxims.
2. State that we’d like to start today by looking at coaches again 
3. Ask the participants to take a few minutes and think of a teacher or someone in a school who was a coach to them and to write down two or three of the key defining characteristics of that person – what made them an excellent coach.
4. Ask those participants who thought of a coach to say who that person was, what he/she did, and what characteristics he/she displayed.  Write those characteristics on a flip chart titled “Excellent Coach Characteristics”.  Note the similarities among the characteristics cited by the participants.
5. Conclude by observing that being a good communicator is central to being a TPS Coach and that part of that is understanding your own style and matching it to the styles of the teachers that you have to work with.  State will we examine that in the next activity.
Procedure 2

(See Alternative activity following for a more engaging, kinesthetic approach for a warm up.  Note that the alternate takes more time to run.  So, that should be taken into account in choosing which approach to use in your workshop.)
A/V Aids/Handouts/Reference Material

	4.6a Coaching Tableau – Alternative Activity

	30 Minutes


Goal
Participants will demonstrate their understanding of coaching relationships by using a kinesthetic learning strategy to create tableaus.  In groups, they will consider the four elements of successful tableaus as they create their composition.  
Objectives for this Section
Participants will:
· Reinforce and demonstrate understanding of coaching relationships.
· Learn the four elements of successful tableaus.
· Consider the various applications of tableaus in the classroom.
Core Competencies
Coaching
· Define coaching responsibilities.
· Define primary coaching roles.
Material

· Marker and chart paper for facilitator – or ppt slide with the four elements of successful tableaus (Focus, Levels, Expression and Action)
Preparation

· Review the four elements of successful tableaus and be able to explain each part of the acronym FLEA.
Procedure

1. Tell participants that they will be asked to complete a group exercise where they use their bodies to create a frozen living picture, or tableau. This is a wonderful way to connect with kinesthetic learners and has a variety of applications in the classroom.  

2. Refer participants to the worksheet in their binder or the slide/flip char on the overview and review the four elements of successful tableaus. 
a. Focus – There should be a central focus to the image you create with your bodies and an awareness that an audience will be on one side.  Important facial expressions should be played toward the audience and not the back wall.  For today’s purpose, you may not scatter yourselves throughout the room, but must remain within the performance space.

b. Levels – A visually interesting composition will have at least three levels.  Levels are created by laying, sitting, standing, leaning or raising arms to various heights.  

c. Expression – Meaningful expression is important to the composition.  An inappropriate smile or scowl will weaken the strength of the image as a whole.  

d. Action – At least one group member should be frozen in the middle of some kind of physical action.  Muscles should be active and engaged once in their pose.

3. Ask for five volunteers.  Bring them to the front of the whole group and use them to create an example of a tableau.  The group will need to guess what image they are depicting, so be careful not to give away the scene as you are describing what position they should be in.  

a. Volunteer 1: crouching down on the edge of the performance space closest to the audience and facing back at a 45-degree angle.  Taking notes with an imaginary pen and clipboard. (this is the coach, evaluating the performance of his players)

b. Volunteer 2: Center of the performance area with arm cocked like a quarterback ready to throw a pass.

c. Volunteer 3: Frozen mid-stride running away from the quarterback

d. Volunteer 4 and 5: Running a tackling drill pretending to hit a padded defender.

4. Once each volunteer understands their freeze pose, count down from three, so that they can all be frozen at the same time.  When they are frozen, ask the group what scene they think is being depicted.  Ask them who the coach might be in this tableau?  With support there can be more than one right answer.  

5. Next ask the group if this image includes all four of the necessary elements to make for a successful tableau? Allow the volunteers to relax out of their pose and encourage a round of applause for the volunteers.  

6. Participants will work in groups of 5.  In their small groups ask them to spend 3-5 minutes brainstorming a list of specific relationships that involve coaching.  (teacher/student, teacher/colleague, Camp counselor/camper, coach/athlete, business partners, parent/child, teammates, etc.).  Let them know they will need to pick one of the scenarios their group recorded and create a tableau illustrating that relationship.  As much as space permits, groups should spread out so that the relationship they choose is revealed in their tableau and not overheard words. 

7. Once 3-5 minutes has passed instruct groups to choose one relationship from their list and begin experimenting with the roles each group member can take to create an image reflecting this example of a coach.  As they establish their roles, make sure they remember to include the four elements that make for a successful tableau. 

8.  Allow enough time for groups to practice staging themselves, usually no more than ten minutes.  Rotate among the groups as they are working and make sure everyone is clear on their role by asking to see their tableau before bringing the group together.  Make a mental note of tableaus that are obvious and those that will be more difficult for the group to guess.

9. Gather all the groups back together and ask a group with a obvious tableau to go first.  Count down from three to the freeze.  Once their action is frozen ask the audience what coach relationship is being depicted?  Do they have the four elements of a successful tableau?   Allow the group to relax and encourage a round of applause validating their effort. 

(If there is a group with a tableau that you judge will be difficult for the audience to determine, choose them to go second.  Freeze them, allow for some discussion, ask the group to relax out of their pose and tell them you will be freezing them again. This time you will come around and tap each on the shoulder.  When they are tapped on the shoulder they will need to complete the phrase “More than anything, right now I want…” They may not repeat the exact same thing as any of their colleagues and they may not discuss their responses.  To give them a moment to think, mention to the rest of the group that extending this teaching strategy heightens the critical thinking and pulls in the auditory learners in the group.  Freeze the group again, tap each on the shoulder and then ask the audience what type of coaching relationship is being depicted)]

10. Rotate each small group up asking questions about what is happening until everyone has presented.  

11.  Allow some time for participants to reflect on what they think about this teaching strategy.  How they might use this in their classroom?  Was it hard/easy?  How did adding an auditory element affect the power of the image?  How else can sound be integrated?  If the idea is not generated naturally ask participants to think about how this could be used as an evaluation or assessment of student understanding? 

12. Ask participants to think about teaching strategies they already use for their kinesthetic and auditory learners.  Record additional strategies, or any extensions on tableaus on chart paper.

13. Ask participants how their understanding of a coach changed through this experience.

A/V Aids/Handouts/Reference Material

Frozen Living Pictures

Frozen living pictures are created when a group of people pose themselves together to create a meaningful image.  Each person may represent a person, animal or thing.  Generally it is very important to actively play the role while being frozen.  This means that although there is not movement, the entire body has actively engaged muscles holding a pose.  

Successful frozen living pictures have four elements





     Think FLEA

Focus 











   Group members should not be scattered throughout the room but remain within the performance space to create a primary focus for the image. Audience members should usually be drawn to one focal point.

Levels 










              Group members should pose at different levels—sitting, kneeling, leaning, standing—to increase visual interest.

Expression 










     Each member should use an intentional and meaningful expression; an inappropriate smile or scowl can weaken the power of the image.  

Action 










         At least one group member should be frozen in a physically active task, which also increases visual interest.

	4.7 TPS Coaching and Level I Workshop Planning

	90 Minutes


Goal

To provide participants with additional input on coaching and the chance to define the basic elements for a coaching plan to be implemented back at home and to continue to work on their Level I Workshop Plan.
Objectives for this Section
Participants will:

· Review and discuss the four key roles of the TPS Trainer as Coach.
· Review and discuss the Coach rubric developed by the TPS Primary Sources Advisory Group.
· Complete a Coaching Action Planning Form.
· Do additional work on their Level I workshop plan.
Competencies

Coaching
· Assess coaching skills and develop an improvement plan.
Communications

· Identify own style preferences and actions that can be taken to improve communications with those with differing styles.
Adult Learning Theory

· Apply knowledge of adult learning theory in training.
Materials

· Coaching slides
· Coaching action planning form 
· Coaching rubric
· Flip chart pads
· Flip chart easel stands
· Slide projector
· Participant’s Workbook
· Level I workshop planning worksheet
Preparation

· Review the definition of “coaching”.
· Review the  “Excellent Coaching Characteristics” flip charts. 
· Review the Participant’s Workbook Material on Coaching.
· Familiarize yourself with the content and procedures for this activity.
Procedure

Presentation/Group Discussion (20 minutes)

1. Say that we are going to move to looking at TPS Coaching in more detail.
2. Show slide and remind the participants of the definition of Coaching:  Person responsible for establishing an ongoing relationship and collaborating with individual(s) who will teach or use primary sources in the school setting.
3. State that key elements of that definition are “an ongoing relationship” – not a training event or experience and “collaboration” rather than a top down and dictated approach to teaching others to TPS
4. Emphasize that successful coaching requires five key elements:
· Profile:  Have the “right stuff” to be a coach 
· Desire:  Have the willingness to be a coach
· Fit:  Be compatible with the person to be coached
· Plan:  Put a flexible but set process in place for coaching
· Implementation:  Executing and changing the plan as required in going forward
5. Explain that there are four key roles to play in establishing an ongoing collaborative relationship:
· Educator:  Facilitating TPS knowledge, skill and attitude development
· Role Model:  “Walking the talk.”  Leading by example. Demonstrating (in actions and words) traits and behaviors that advance the cause and interests of teaching with primary sources
· Primary Resource:  Being the “go to person” on TPS issues, problems, and opportunities
· Ally: working together to make the TPS initiatives effective and excellent
6. State that the TPS Primary Sources Coaching Advisory Group has developed a “Rubric” which spells out a TPS Coach profile in the following areas and that the complete “Rubric” is included in their Participant’s Workbook and can be reviewed by the participants later:  
· Role/Responsibility
· Leadership
· Experience with the Library
· Educational Experience and Expertise
· Use of Library’s Resources for Inquiry Learning
· Use of Technology Professionally
· Digital Citizenship
· Motivation to become a TPS Coach
7. Indicate that the rubric does an excellent job of spelling out the technical qualifications or requirements for a coach and that we’d like to take a few minutes now to complement the rubric by defining the behavioral characteristics or criteria of an excellent coach.

8. Refer the participants back to the “Excellent Coaching Characteristics from the warm up planning for the day.  Ask them to reflect on that list for a minute or two and see what other characteristics they would recommend adding to the list.  Also use the slide with the pilot test results of characteristics

9. Have the individuals report out and record these additional characteristics/criteria on the flip chart. 

10. Lead a short group discussion of how technical or subject matter expertise must be a given for a coach but it is these characteristics or criteria that will separate the “great” coaches from the “good” and “average” coaches.

11. Conclude the discussion on coaching by emphasize the importance of a plan and planning with Eisenhower and TPS quotes. 

12. Tell the participants that we are not going back into planning mode.  First, they will develop a coaching plan and then they will get a little more time to work on their workshop plan.

Coaching Action Planning (20 minutes)
1. Advise the participants that at this point it is time to begin to develop a coaching plan to be implemented with an individual or small group back at the school.  

2. Reiterate that the Coach Advisory Group Rubric states that “exceptional” coaches or coach candidates “have an actionable plan for outreach as a TPS coach.”

3. Refer the participants to the Coaching Action Planning Form in their Participants Workbook and also provide them with a handout in the same format to begin their planning.  

4. Review the Planning Form with the participants.  It has four sections:

· Coaching Self- Assessment

· TPS Persons to be Coached
· Coaching Communications Styles Assessment

· Coaching Plan

5. Ask the participant to only complete the Needs Assessment section at this time.  Give them 10 minutes to do that.

6. After 10 minutes call time, and tell the participants that they will now get one half hour to 45 minutes to work on their TPS Workshop Plan again and should be prepared to report out on both their coaching and workshop plans after lunch.

TPS Level One Workshop Planning (30-45 minutes)
1. Instruct the participants to go back and continue working on the Level I workshop plans.

2. Circulate and be available to act as a resource person.

3. Call time after 30 minutes

Activity Wrap-Up (5 minutes)
1. After allotted time, reconvene the large group.  Ask for any general comments or observations regarding the importance of and how to do coaching.

2. Conclude by reemphasizing the point that TPS content competencies (“the hard stuff”) are (competencies are) an essential pre-requisite to good coaching but that the differentiator between the good and the excellent coach are the professional development and coaching competencies (“the soft stuff.’ ) As is often the case in teaching, business and other professions, some times the “soft stuff” is the “hard stuff.”  A great coach - just like a great teacher - has the whole package.

3. Tell the participants that after lunch we will be discussing implementation of in school plans.  Ask each participant to think about who are they might work with, what are they planning on doing, and how are planning to proceed .
4. Distribute copy of the Coaching Rubric developed by the TPS Coach Advisory Group 

5. Give the participants their lunch break

A/V Aids/Handouts/Reference Material
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Coaching Action Planning Form

This form is designed to help you to begin the process of developing a TPS coaching plan for implementation with an individual or a few key individuals when you get back home.  To begin that process, please answer the questions that follow.

Coaching Self-Assessment

Coaching Characteristics
Listed below are the coaching characteristics/traits that a TPS Coach training group identified during day two of this Professional Development and Coaching workshop.  Review that list and add any other characteristics generated by your group.

· Patience
· Cares about whole person
· Effective listener

· Pushes /stretches/ leads individual out of comfort zone


· Helps individual identify strengths /weaknesses




· Flexible – responsive to needs of the individual




· Uses guided as opposed to directed approach




· Held in high esteem, respect




· Empathy





· Modeling 

· Helps individual re-evaluate goals/ideas

· Trust

· Facilitates growth
· Experienced/skilled

· Honesty

· Longevity 
· Synergy

1. Based upon the review, what do you see as your two major areas of strength on these coaching characteristics?  Why?

2. Based upon the review, what do you see as your two major areas of weakness? Why?

3. What will you do to address/correct your areas of weakness?

TPS Coach Competencies
4. Review the TPS Content Competency areas for this Program listed below:

· Understanding Primary Source

· Teaching with Primary Sources

· Accessing and Using Primary Sources

a. Are there any areas in which you need additional support or development to be an effective coach?

b. What are your needs in those areas?  Be as specific as possible. 

5. Review the Professional Development and Coaching Competency areas for the Program:

· Professional Development

· Adult Learning Theory Application

· Presentation Skills 

· Group Facilitation

· Coaching
· Coaching 
· Communications

a. Are there any areas in which you need additional support or development to be an effective TPS Coach?

b. What are your needs in those areas?  Be as specific as possible.

TPS Person(s) to be Coached
1. Who would you like to be the person(s) you will coach as part of this Program?

2. What steps will you need to take to recruit that person(s) to be part of this program?

3. What assistance or support will you need to recruit that person(s)?

4. Have you worked with that person on TPS?  If so, what do you see as the primary TPS developmental needs of the person(s) to be coached?  Be specific.
 TPS Coaching(s) Communications Styles Assessment

1. Who would you like to be the person(s) you will coach as part of this Program?

2. What is your primary communication style?  What is your secondary communication style?

3. What do you think are the primary and secondary styles of the person(s) whom you are hoping to coach?

4. If there is a difference in styles, what will you do to “flex” your style to ensure high quality communications goes on during the coaching process?

Coaching Plan Assistance
Given your foregoing responses, what additional assistance or support would you need from the TPS Program staff to put your coaching plan assistance in place?  Please be as specific as possible.  Thanks.
	4.8 In-School Implementation Plans Sharing/Brainstorming

	45 Minutes


Goal

To share individual TPS Training Workshop and Coaching Plans and to identify critical implementation success factors.
Objectives for this Section
Participants will:

· Share their individual TPS training workshop and coaching plans.
· Identify critical success factors for implementing their plans back home.
Materials

· Flip chart pads
· Flip chart easel stands
· Participants Workbooks
Preparation

· Review your TPS Coaching Workshop Plan notes.
· Review Coaching flip charts from just completed.
Procedure

1. Tell the participants that we are in the “home stretch” of the classroom training for the TPS Coaching program so it’s time to focus on what they are going to do back home based upon the knowledge, skills and competencies acquired through the first four blocks of the program.

2. Say that there are two steps in this activity.  The first is to have everyone hear and understand what the individual members are planning on doing when they get back home.  The second is to some group brainstorming to identify those factors that should be addressed to ensure that all of the plans are implemented to give them the greatest chances of success.

3. Ask for a volunteer to start the sharing process with a brief description of his/her TPS Coaching Workshop Plan.  Record the volunteer’s plan on a flip chart page or on slide titled “Back Home TPS Workshop Plan”. Then, go around the room and get and record the plan from each participant until you have all the plans.  When you have completed this step, make appropriate comments on the nature of the plans.

4. Ask for a volunteer to start the sharing process on his/her TPS Coaching Plan.  Repeat the process from step 3 above.

5. After you have secured the TPS Training Workshop Plans and TPS Coaching Plans, ask the participants to review the plans on the flip charts and to write down one factor for ensuring the successful implementation of each plan.

(Note steps 6 through 8 below are optional.  

Depending on time availability and the process flow of the workshop.

They can be skipped.)

6. Begin with the TPS Workshop Plan.  Ask a volunteer to start the sharing process with his/her TPS Workshop Critical Success Factor and record it on a flip chart with that title.  Go around the room and solicit and record a factor from each participant.  Post the TPS Workshop Plan Critical Success Factor flip chart pages with the TPS Workshop Plan pages.

7. Go to the TPS Coaching Plan Critical Success Factors.  Repeat the process from step 6 above.

8. Ask for comments and reactions from the participants regarding the plans and success factors. Note these on a flip chart page titled “TPS Implementation Comments”.

9. Conclude by saying with the Plans and Success Factors the participants have set the stage for “re-entry” into their school systems and it’s now time to move to the final two concluding activities of this classroom block.

A/V Aids/Handouts/Materials
None

	
4.9 Block/Program Evaluation and Organized Reflection

	30 Minutes


Goal

To review the day’s activity, evaluate Block Four:  Professional Development and Coaching Competencies and build the bridge to Block Five:  Finalization and Implementation of Back Home Plans and Block Six:  Group Sharing and Follow-Up.

Objectives for this Section
Participants will:

· Provide evaluative feedback on Blocks Four and Three.
· Review and discuss the implementation process for Block Five.
· Review and discuss the implementation process for Block Six.
Materials
· Block Three and Four Evaluation Forms 

· Participant’s Workbook Block Five and Block Six Sections

· Block Five Process Description 

· Block Six Process Description 
· Block Three B & D Activities 

· Training Presentation Preparation Steps 

Preparation

· Review Evaluation Form and be prepared to explain its design.
· Take notes during the course of day of key developments.
· Review Block and Block Six Sections of Facilitator’s Guide and Participant’s Workbook.
Procedure

1. Compliment the participants on successful completion of the classroom training component of the TPS TTT program.

2. Explain that because of the need for continuous improvement the program evaluation is especially important.

3. Distribute the Block Four Evaluation Form and the Block Three Evaluation Form and ask the participants to complete them and turn them in.  (If there are time constraints only have the participants fill out Block Four Form and send out Block Three evaluation form separately after the session.)

4. After all participants have turned in forms, ask for general feedback and comments on this workshop.

5. Generally describe the process for Block Five:  Finalization and Implementation of Back Home Plans.  State that the participants will get specific instructions for implementing this block electronically with week.  Ask for and answer questions.

6. Generally describe the process for the Block Six:  Group Sharing and Follow-Up.  Ask for and answer questions.

7. Refer the participants to the Sections in their participant workbooks, which contain more detailed descriptions of the process for Blocks Five and Six.  

8. Advise the participants that they will get an e-mail confirming the process for Block Five and requesting their final TPS Workshop and coaching plans within five working days of the program

9.  Inform the participants that if they have other questions or need technical assistance while preparing for their presentations they can contact any of the TPS Staff involved in this PD by posting a request on the TPS TTT Group Learning Site.
A/V Aids/Handouts/Reference Material
TPS Level III Program

Professional Development and Coaching Workshop

EVALUATION                                        

This questionnaire is designed to:  (1) evaluate the quality of the professional development in which you have participated; and, (2) measure the extent to which it has enabled you to develop the competencies addressed in the workshop.

Professional Development Evaluation

PD Objectives

This training workshop was designed to enhance your knowledge, skills and abilities in Professional Development and Coaching.  Following is a list of the objectives around which the program was designed.  Please indicate whether as a result of this workshop series, you will you will be better able to:

	Competency Area/Objectives
	Yes
	No
	Un-

certain

	1.  Identify the core concepts of adult learning theory
	
	
	

	2.  Apply knowledge of adult learning theory in training
	
	
	

	3.  Describe and demonstrate best practice strategies for presenting content to adults
	
	
	

	4.  Assess personal strengths and weaknesses in delivering training to adults
	
	
	

	5. Develop an action plan for improving presentation skills
	
	
	

	6.  Identify and describe best practice methods for drawing upon participants’ current knowledge and skills
	
	
	

	7.  Employ best practice group process techniques to facilitate group activities and individual participation
	
	
	

	8.  Identify different types of participants and describe strategies to address them
	
	
	

	9.   Provide an operational definition for a TPS Coach
	
	
	

	10. List primary coaching roles and responsibilities
	
	
	

	11. Implement a structured process for coaching and providing feedback
	
	
	

	13. Assess coaching capabilities and develop an improvement plan
	
	
	

	14. Define six basic communication skills and use best practices for communicating effectively
	
	
	

	15.  Identify the four major communication/relation styles
	
	
	

	16.  Identify own style preferences and actions that can be taken to improve communications with those w/other styles
	
	
	(HO4.26a)


Content and Process of Training

Please check the appropriate box below for each item to indicate how you would rate the “content and process” of this workshop.

	Area
	Much

Too Much
	Too Much
	All Right
	Too Little
	Much

Too Little

	1. Amount of topic area covered
	
	
	
	
	

	2. Amount of time for discussion
	
	
	
	
	

	3. Individual involvement in group activities
	
	
	
	
	

	4. Use of theory


	
	
	
	
	

	5. Use of practical examples
	
	
	
	
	

	6. Use of humor


	
	
	
	
	

	7. Applicability of training to the job
	
	
	
	
	


Training Team Evaluation
Please check the appropriate box below for each item to indicate how you would assess the training team in terms of:

	Area
	Excellent
	Good
	Average
	Fair
	Poor

	1. Stimulating interest in the subject matter
	
	
	
	
	

	2. Having a good working knowledge of subject matter
	
	
	
	
	

	3. Showing respect for trainees and putting them at ease
	
	
	
	
	

	4. Presenting material in a clear and logical manner
	
	
	
	
	

	5. Answering questions adequately
	
	
	
	
	

	6. Holding participants attention
	
	
	
	
	

	7. Establishing a positive, growth encouraging atmosphere 
	
	
	
	
	


Overall/Summary evaluation

Please check the box below which best reflects your opinion for each item.

1. On the whole, I thought the Block Four training was:

· Excellent

· Good

· Satisfactory

· Below Average

· Much Below Average

2. The topics covered were of

· Great relevance

· Much relevance

· Some relevance

· Little relevance

· No relevance

                 ... to my Professional Development and Coaching training needs.

3. I feel that training of this type could potentially have:

· Great

· Substantial

· Some

· Little

· No

.... effect in helping me improve my Professional Development and Coaching expertise.

Evaluative Comments

In this final part of the evaluation, we ask that you comment on the Professional Development and Coaching Workshop.  In addition to expressing your opinion of the workshop’s strengths and weaknesses, we invite you to include constructive criticisms and suggestions for future TPS Content Competencies Workshops.  Thanks (Please use the other side of the page, if necessary.)

TPS Coaching Program

Block Three:  Training Presentation Preparation
EVALUATION
This questionnaire is designed to evaluate the Teaching With Primary Sources Coaching Program.

Overall Evaluation

Please check the box below which best reflects your opinion for each item.

1. On the whole, I thought the training presentation preparation was:

· Excellent

· Good

· Satisfactory

· Below Average

· Much Below Average

2. The topics covered were of

· Great relevance

· Much relevance

· Some relevance

· Little relevance

· No relevance

                 ... to my learning about the LOC B&D activities

3. I feel that the training presentation preparation provided an

· Excellent

· Good

· Satisfactory

· Below Average

· Much Below Average

.... opportunity to learn more about the LOC B&D activities and to begin to prepare to deliver them

Activities

There were four major areas of TPS Coaching preparation reference material in this Block.  How useful were each of the reference materials in enabling you to prepare your presentation

                                                                                   Very                             Not

                                                                                 Useful                          Useful

	Reference Material
	6
	5
	4
	3
	2
	1

	Adult Learning Considerations
	
	
	
	
	
	

	Effective Training Presentation Hints
	
	
	
	
	
	

	Training Preparation Instructions and Steps
	
	
	
	
	
	

	Training Presentation Design Suggestions
	
	
	
	
	
	


Evaluative Comments

Please use this final part of the evaluation to provide to provide specific comments and feedback on Block Three.  In addition to expressing your opinion on the Block’s strengths and weaknesses, please provide any recommendations and suggestions for improving future administrations of Block Three:  Training Presentation Preparation as part of the TPS Level III Program.  Thanks.  (Please use the other side of the page, if necessary.)
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